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USING BIBLIOMETRIC JOURNAL CITATION ANALYSIS AS A TECHNIQUE
TO ASSESS TRENDS IN SCHOOL PSYCHOLOGY JOURNAL
PUBLICATIONS BETWEEN 1995-1999
Meg Kwak, Ph.D.
Western Michigan University, 2002
School psychology is a field influenced by die many different areas within
psychology and education. School psychologists respond to many challenges and
when working in the schools it is imperative that they stay abreast o f the newest
research findings. In order to remain informed, as well as to develop new knowledge,
it is essential that professionals are aware o f the influences o f the publications and the
relative strength o f specific journals (Kawano, Kehle, Clark, & Jenson, 1993). One
way to assess publication trends is through journal citation analysis. Citation analysis
is characterized by its objective ability to highlight the ways that information moves
within and between a scientific discipline and has been used frequently to assess such
trends (e.g., Hoffman & Holbrook, 1993; Howard & Curtain, 1993). Although there
are limitations to this technique, it has been referred to as a technique that works, and
is a reliable and accurate representation o f a field (Everett & Pecotich, 1993;
Lievrouw, 1990).
This project used citation analysis to assess trends in articles published in the
five major school psychology journals. Specifically, the degree o f self-citations and
cross citations were found to be relatively low compared to findings in other areas of
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psychology and only one journal, SPQ, had most o f its references come from a
journal that was behavior analytic in nature. Finally, it was found that Best Practices
in School Psychology ///(Thomas & Grimes, 1995) was the most often cited book, T.
R. Kratochwill was die most frequently cited author, and “School based
consultations: Theory, techniques, and research” (Gutkin & Curtis, 1990) was the
most often referenced article/ book chapter.
Overall, these data support the notion that school psychology journals are not
guilty o f excessive “within journal inbreeding.” The field is growing and remains
diverse in author contribution, and research and extension to journals other than those
focused simply in die field of school psychology. Along the same lines, school
psychology is a field which is maturing into its own and able to sustain a focused
group in a time when journal publications grow.
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CHAPTER I

INTRODUCTION
Overview o f the Project

This project deals with the recent (1995-1999) contents o f five major school
psychology journals. To provide a general context for the project, the development of
the school psychology literature will be described. Psychology has been an organized
profession since the late 1800s, but school psychology as a recognized field within
psychology has a much shorter history. Professional interest in the behavior o f
children in school settings, the general domain o f school psychology, can be traced to
the earliest days o f psychology. Nevertheless, school psychology did not become a
professionally recognized field until 1945, when the American Psychological
Association (APA) officially recognized it as a division within their organization
(Eidle, Hyman, & Meyers, 1997). Until that time, professionals interested in school
psychology obtained knowledge from sources that published articles relevant to
psychology or education as a whole, and focused on information specifically related
to children and education. However, beginning in 1963, journals devoted specifically
to school psychology appeared and the relevant literature grew rapidly (Kickligher,
1976).

1
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2
Initial Journal Outlets

G.

Stanley Hall, who is well known as the founder o f the APA, introduced the

first two American psychological journals. The first, entitled American Journal, was
founded in 1887. The second, founded in 1891, was Pedagogical Seminary (Fagan,
1986). Because there was no identifiable cadre o f school-based practitioners until
years later, the significance o f these journals is not easy to ascertain (Fagan, 1985).
Lightner Witmer was the first person to introduce the concept o f a school
psychologist He did so in an article published in The Psychological Review (Witmer,
1897 as cited in Fagan, 1986). Later, in 1907, he established a journal, Psychological
Clime, which was patterned after Hall’s Pedagogical Seminary (O’Donnell, 1985).
While the journal has been appropriately considered the first journal o f clinical
psychology, its masthead read “A Journal for the Study and Treatment of Mental
Retardation and Deviation” (Reynolds, Gutkin, Elliott, & Witt, 1984). Looking at the
contents o f this journal from a contemporary point o f view, it is closely linked to
school psychology, student services, and special education. It is for this reason, in
part, that Witmer is not only considered the founding father of clinical psychology,
but also o f school psychology (Fagan, 1986).
As interest began to grow in school psychology, Psychological Clinic came to
be a major source of information for school practitioners. Psychological Clinic
published its final issue in 1935, and Educational Psychology (founded in 1910)
replaced it as the main resource for those interested in psychology in the schools
(O’Donnell, 1985).
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3
Following the foundation o f the Association o f Consulting Psychologists in
1935, came the creation o f the Journal ofC onsulting Psychology (JCP) in 1937. This
journal was another early resource for school psychologists (Garfield, 1982). JCP
strengthened its commitment to the field when, in 1942, it published a series o f issues
devoted entirely to applied psychology. An entire issue was devoted to school
psychology. This special issue of JCP provided the first comprehensive journal
coverage of school psychology (Symonds, 1942, as cited in Fagan, 1986). Since then,
the journal has continued to publish articles relevant to school psychologists. In
.1968, its title was changed to Journal o f Consulting and Clinical Psychology as a way
to reaffirm its commitment to the applied field (Garfield, 1982).
The Development of School Psychology

In 1945, APA underwent a major reorganization, and school psychology was
recognized as the fourth specialty within professional psychology. It was, and
currently is, referred to as Division 16. Creation o f this division was a major
accomplishment for those committed to school psychology (Eidle, Hyman, &
Meyers, 1997). As a result of the establishment o f Division 16, literature relevant to
school psychology began to appear in the American Psychologist (AP), which was the
only publication supported by APA at that time (Fagan, 1986).
After 1945 and the establishment of APA Division 16, interest in school
psychology grew substantially. In response, the Thayer Conference was held in 1955.
Three public-school directors of psychological services, five professors, a child
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welfare institute director, and a representative from APA’s Education and Training
Board organized this meeting (French, 1984). Its purpose was threefold: a) to mark
the beginning of a national effort to define the scope o f the specialty o f school
psychology, b) to institutionalize school psychology services in the public schools,
and c) to stimulate the creation o f school psychology training programs throughout
the United States (Oakland, 1984). In the 47 years since die Thayer Conference,
school psychology has come to be one o f the largest and fastest growing specialties in
psychology. Over the same period, there has been tremendous growth in the journal
literature that is germane to the field (French, 1984).
In 1958, Division 16 o f APA began exploring the possibility o f their own
journal as a means to disseminate member publications. Although a survey indicated
that members supported the idea, the APA Publications Board had reservations about
establishing a new journal. Therefore, this effort to establish a specific school
psychology journal failed, and school psychologists continued to employ alternative
journals as publication outlets (Fagan, 1986).
School Psychology Journals

Although APA did not create a new journal in 1958, the significance of JCP
and AP is evident in a bibliography arranged by Bindman (1964). After reviewing
journals for school psychology focused articles, he found that 35 different journals
between 1892 and 1963 contained such articles. Overall, he concluded that JCP and
AP alone accounted for one-third o f the articles related to school psychology, with
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JCP accounting for 21%. The remainder o f the literature relevant to school
psychologists was scattered across educational and psychological journals.
Bindman’s work clearly illustrates the diverse nature of the school psychology
literature during the first half o f the twentieth century (Fagan, 1986).
In 1962, a decision was made by the Ohio Department of Education in
collaboration with a group o f university consultants in school psychology to produce
a journal that would stimulate research by school psychologists (Smith, 1963, as cited
in Fagan, 1986). This collaboration effort came to fruition in 1963 with the
establishment of the Journal o f School Psychology (JSP). JSP became a national
journal the following year (Fagan, 1986), and it has continued to be a major outlet for
research and theory in school psychology.
At about the same time that JSP appeared, a second journal, entitled
Psychology in the Schools (PITS), was established as a private venture by Psychology
Press (currently Clinical Psychology Publishing Company, Inc,). PITS was first
published in 1964 (Fagan, 1986) and was created to encourage the application of
psychology to education (Bardon, 1968). JSP and PITS were the only two American
school psychology journals during the period of 1963-1972 (Fagan, 1986).
Creation of the National Association of School Psychologists

In 1969, a new organization called the National Association of School
Psychologists (NASP) was founded. The primary impetus for its formation was
political in nature. Specifically, psychologists working in school settings wanted
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formal recognition of, representation for, and service to nondoctoral school
psychologists in the field. The first decade ofNASP’s existence was devoted to
strengthening the Association and addressing professional issues (e.g., entry-level for
practice, training, accreditation, certification, licensure, and role and function) (Cobb
& Dawson, 1989). Predictably, the creation of this organization concerned many
school psychologists involved in APA. They worried that the division of school
psychology into two organized groups (i.e., APA Division 16, and NASP) would
weaken school psychology’s attempt to gain equality with other major professional
specialties in psychology within APA (Bardon, 1989).
Although NASP and Division 16 both represent school psychologists, there
are some fundamental differences between these organizations. NASP has
traditionally been seen as the assertive, action-oriented, groundbreaking organization
(Bardon, 1989). It has also been viewed as the organization inspired by its leaders’
ideas o f autonomy, and reinforced by its successes in bringing unity and identity to
nondoctoral practitioners who had been previously unable to find an organization to
serve them. Division 16, on the other hand, is better characterized as doctoral-level
school psychologists’ voice in American psychology. It seeks to enhance the image
of school psychology as an academic and scientific discipline and to maintain
established professional standards (Bardon, 1989).
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7
Recent Journals

In 1972, three years after NASP was officially organized, the organization
sponsored School Psychology Digest (SPD), which was changed to School
Psychology Review (SPR) in 1980. Originally conceptualized as a digest, it has
changed considerably to become a journal with both solicited and unsolicited original
material. As a result o f editorial policy and NASP membership growth, SPR has
become the most widely distributed school psychology journal as well as the second
most widely distributed journal in psychology (Fagan, 1986). Only AP has a wider
distribution.
In 1979, another school psychology journal was founded. This journal,
School Psychology International (SPI), was the result o f efforts from the International
School Psychology Committee, now called the International School Psychology
Association (ISPA). The purpose of SPI was to bring the practice o f school
psychology into the international arena (Fagan, 1986).
The most recent school psychology journal is School Psychology Quarterly
(SPQ) (formerly called Professional School Psychology), which is sponsored by
Division 16 o f APA. This journal was first published in 1986 as a replacement for
School Psychology Monograph. The latter journal was approved by the APA after
considerable debate, but deliberations during the early 1980s suggested that it failed
to meet readers' needs (Fagan, 1986).
The growth in school psychology literature has been substantial since 1960.
The number o f journals devoted to school psychology has increased, and so has their
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circulation. Overall, information specifically relevant to school psychologists is now
readily available in five primary journals: JSP, PITS, SPI, SPQ, and SPR. The
present project examined citations in recent (1995-1999) volumes o f the journals,
each o f which is peer-refereed and distributed internationally. O f course, information
relevant to school psychology also appears in other journals, and the number o f those
outlets also has increased over time. Examples o f journals particularly relevant to
school psychology include Canadian Journal o f School Psychology (CJSP), Proven
Practice: Prevention and Remediation Solutionsfo r Schools (PP), Journal o f
Psychoeducational Assessment (JPA), Education and Treatment o f Children (ETC),
and Journal o f Applied Behavior Analysis (JABA).
Contribution of Books

Like journals, books play a significant role in the dissemination o f information
in school psychology and other fields. Although the information contained in books
typically is not peer-reviewed, and hence lacks an important quality control present in
most journal articles, books are widely read and widely cited. For example, Oakland
(1984) conducted a study in which he assessed the sources most frequently cited in
JSP during its first 20 years. Interestingly, he found 30 books among the 63 most
frequently cited references. Together, these 30 books were cited a total o f 355 times,
whereas the 33 articles cited most frequently were cited 253 times altogether.
Overall, the most frequently referenced citation was W echsler’s WISC (and WISC-R)
manual, which is not surprising given the historical importance of intelligence tests to
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school psychology research and practice. The W1SC and WISC-R are widely used
intelligence tests.
The book most often cited in Oakland’s study was Caplan’s The Theory o f
Practice and Mental Health Consultation (1970), with Bergan’s book Behavioral
Consultation (1977) also appearing frequently. Oakland’s data provide clear
evidence o f the importance o f books in influencing scholarly activities in school
psychology.
Citation Analysis
The technique used by Oakland (1984) is a form o f citation analysis. Citation
analysis involves determining bow often a journal, journal article, book, book chapter
or other publication is referenced in subsequent publications. The technique is widely
accepted for determining the influence o f particular publications (e.g., Blackburn,
1990; Crane, 1972; Frisby, 1998; Garfield, 1972; White & White, 1977). Citation
analysis is characterized by its ability to highlight the ways that information moves
within and across disciplines and has been used in a few studies that examined
portions o f the school psychology literature.
The primary application of citation analysis to the school psychology
literature has been to determine the degree to which school psychology is an insular
discipline. The logic here is that degree o f insularity can be indexed in terms of self
citation. That is, a highly insular discipline cites only sources from within that
discipline, whereas a less insular discipline more often cites sources from outside
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itself. Kawano, Kehle, Clark, and Jenson (1993) were the first authors to collect data
relevant to the insularity of school psychology. They studied the relationship among
references in three school psychology journals (i.e., JSP, PITS, SPR) and 20 other
journals in psychology, general education, and special education for the years 1978
and 1985. The extent to which each of these journals cited, and was cited by, the
three school psychology journals was determined. Overall, they assessed the external
influence o f the related areas o f education, psychology, and special education on
school psychology, and o f school psychology on these same three areas.
The decision o f which journals to examine in addition to the three school
psychology journals was made after consulting the Social Sciences Citation Index:
Journal o f Citation Reports (SSCI.JCR). Criteria for inclusion o f a journal involved
the frequencies with which a journal is cited JSP or PITS and the frequencies with
which it were cited by JSP or PITS. Citation data for SPR were not available in the
Index at the time of their study. Journals that appeared on the Journal o f Citation
Reports list consistently were used, and hence formed a journal network for school
psychology. Overall, 23 journals qualified to be included in the school psychology
journal network, including five APA journals, as well as others that focus on
education and special education.
Results indicated that special education had the strongest impact on school
psychology, while psychology exerted the second strongest influence. Education did
not strongly influence school psychology when citation frequencies were used as an
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indicator o f influence. Similarly, school psychology substantially influenced special
education, had less influence on psychology, and had little influence on education.
A follow-up study, conducted by Frisby (1998), was based on the limitations
he felt were inherent in the Kawano et al. (1993) study. Instead o f using only die
three school psychology journals used by Kawano et al., Frisby (1998) incorporated
six school psychology journals (i.e., SPR, JSP, PITS, SPI, SPQ, and CJSP) as well as
the Journal o f Psychoeducational Assessment (JPA). Additionally, whereas the
Kawano et al. study (1993) assessed journal citation patterns in two nonconsecudve
years (1978 and 1985), Frisby examined five consecutive years (i.e., 1990-1994).
Finally, although Kawano et al. studied die degree of similarity among journals
within a network, these similarities were determined by each journal’s citations to and
from the three major school psychology journals only. In contrast, Frisby (1998)
investigated the citation patterns among journals within a network (including school
psychology journals), but he generated data from each journal's citations to and from
all other journals in the pool thereby producing a more objective picture o f the
relationship between school psychology focus journals and others.
The results from this study were similar to those o f Kawano et al. (1993).
Both found scholarly contributions to school psychology journals involve references
that frequently do not come from the same journal in which the contribution
appeared. In the Frisby study, the percentage o f self-citations were 42.% for PITS,
4.1% for JSP, 4.5% for JPA, 2.6% for SPQ, 22% for SPI, .8% for CJSP, and 4.6%
for SPR. These data indicate that percentages of self-citations for school psychology
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are relatively small compared to related journals. However, Frisby (1998) found
school psychology journals frequently do give and receive citations to and from each
other. The idea that school psychology is a discipline that bridges education and
psychology is often advanced (e.g., Tally & Short, 1995), but is not supported in this
study. It would be more accurate to state that school psychology (as reflected by
journal communication) functions as a bridge between the two major disciplines of
psychology and special education (Frisby, 1998).
Citation analysis has also been used to determine the authors who are most
often cited in a school psychology journal. Specifically, in the study mentioned
previously, Oakland (1984) found that references cited in JSP were written by many
different first authors; no single scholar or group o f scholars were predominant in the
reference lists that he examined.
Research Questions and Rationale
The purpose o f the present study was to extend the use o f citation analysis to
recent references in articles published in the five major school psychology journals
(i.e., JSP, PITS, SPI, SPQ, and SPR). Data collection and analysis was arranged so as
to provide answers to seven research questions:
Research Question 1: For each o f the five journals separately and for the five
journals together, what percentage o f citations are self-citations?
Research Question 2: For each o f the five journals separately and for the five
journals together, what percentage o f citations are cross-citations?
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Research Question 3: For each o f the five journals separately and for the five
journals together, what percentage o f citations are from outside school psychology?
Research Question 4: For each o f the five journals separately and for the five
journals together, what percentage o f citations are from journals with a behavior
analytic focus?
Research Question 5: For each o f die five journals separately and for the five
journals together, which book is most often referenced?
Research Question 6: For each o f the five journals separately and for the five
journals together, which author has been cited most often?
Research Question 7: For each o f the five journals separately and for the five
journals together, which articles and book chapters are cited most often?
Providing answers to research questions 1 through 4 will extend the work of
Kawano et al. (1993) and Frisby (1998) regarding the insularity o f school psychology
to a more recent database. As noted previously, Kawano et al. examined publications
from 1878 and 198S and Frisby examined publications from 1990-1994. The present
study looked at publications from 1995 through 1999.
Providing an answer to research question 4 is o f interest because behavior
analysis appears to have exerted a major influence on school psychology, as
discussed by several authors (e.g., Ervin & Ehrhardt, 2000; McCurdy, Skinner,
Grantham, Watson & Hindman, 2001; Taylor & Miller, 1997; Volhner & Northup,
1996; Watson & Ray, 1997). To date, no one has reported how often behavior
analytic sources are cited in school psychology journals.
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Providing answers to research questions 5 through 7 will determine the
specific publications most often cited in the school psychology literature, and the
authors of those publications. By examining the most cited publications, it should be
possible to ascertain die topics that were o f greatest interest to school psychologists in
the late-1990s, and to determine the individuals who wrote influential manuscripts
dealing with those topics. Isolating the books, book chapters, and journal articles
most often cited in the school psychology literature may be of pedagogical value,
insofar as students and professors in school psychology training programs seemingly
should be familiar with manuscripts that are widely cited in their field.
I .imitations o f Citation Analysis

Some valid concerns have been raised regarding the limitations o f citation
analysis (see Garfield 1979). For example, does the number o f citations really
measure the influence o f academic work? How can various intentions in citing a
particular author be determined? Does citation analysis have systematic bias that
favors more recent publications? Should all citations be treated as equal in
importance, or should they be weighed according to the prominence o f their authors
or sources o f publications?
Before discussing any of these limitations, or attempting to answer questions
such as these, it is important to understand the assumptions that are made in citation
analysis. These have been summarized by Smith (1981) and Garfield (1979) as: (a)
citation implies use; (b) citation is based on merit, and; (c) citation reflects similarity
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of content That citation implies use, even that cited works have been consulted at all,
must be taken on faith. Often, the original source may not be consulted until after the
completion of the research project, and may be done by a junior member o f the
research team (Pierce, 1990). Additionally, the citations collected may not be
materials actually used in the research, but instead materials from which supporting
augmentation can be constructed (Pierce, 1990). For example, authors may simply
cite a reference without having read the original source because they have observed
the citations in other works on the same topic, or the work may be criticized for its
shortcomings (Everett & Pecotich, 1993).
In contrast, many authors may read and be influenced by publications that
they do not cite. Furthermore, researchers report that much material said to be useful
to them is not cited in publications at all (see Brittain, 1979). Therefore, it is tenuous
to assume that citations alone can be used as an indicator of what references have or
have not been consulted.
The assumption that citations are based on merit or on similarity of content
has also been questioned. For example, Moravcsik and Murugesan (1975)
demonstrated that much of what is cited in research literature is perfunctory, having
little to do with the paper’s content. Moreover, the visibility and prestige o f an
author may influence likelihood of citation as much or more than the nature or merit
o f the publication (Pierce, 1990).
Another limitation of citation analysis is that there is a certain amount o f
human manipulation of variables. In other words, citation analysis depends solely on
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the instrument being used to gather the citations data. In the process o f inputting and
analyzing data, errors may occur. As discussed subsequently, substantial effort was
expended in the present study to reduce the likelihood o f such errors.
Finally, it is important to note that conclusions based on citation analysis are
limited to the sources and years analyzed. The five journals selected for analysis in
the present study were chosen because they are die major journals in school
psychology. The time period of interest (1994-1999) was chosen because it is recent
and short enough to allow for a workable analysis. O f course, conclusions based on
the journals and years sampled cannot be safely generalized to other journals or years.
Moreover, the present study focused on only one index o f the importance of
published manuscript, that being citations in professional periodicals. Other indices
o f utility (e.g. citations in textbook or subjective judgements by professionals) might
reveal different results.
Despite the foregoing cautions and caveats, analysis o f the references cited in
journal articles is a widely accepted technique for determining the flow of
information within and across disciplines. The technique is invaluable because it
provides the ability to crystallize abstract ideas into concrete forms (Lievrouw, 1990).
Journal articles create the most clearly visible output o f research, theory, and practice
in a discipline. As such, they provide a foundation for research, theory, and practice.
Examining the sources that are referenced in them helps to determine what is
happening in a discipline, and may even contribute toward the healthy development
o f that discipline (Everett & Pecotich, 1993).
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METHOD

Journal Pool Selection

After reviewing previous studies that addressed questions similar to those o f
interest in the present project (Frisby, 1998; Kawano, Kehle, Clark, & Jenson, 1993;
Robinson, Skinner, & Browne, 1998), a decision was made to use the following five
school psychology journals: JSP, PITS, SPI, SPR, and SPQ. These are the major
journals in school psychology and, according to Frisby (1998), they adequately
represent the field. Each o f these journals is refereed and none o f them has a page
charge for publication. The yearly circulation of JSP is approximately 1,200 copies
(Diana Jones, personal communication March 9,2001), PITS publishes
approximately 1,300 copies (LeAdelle Phelps, personal communication March 9,
2001), SPI circulates approximately 700journals (Bemie Folan, personal
communication May 2,2001), SPR has circulation numbers close to 25,000 (Patti
Harrison; personal communication March 8,2001), and SPQ publishes about 3,621
journals a year (Kim Williams, personal communication December 10,2001).
A decision was made to examine every volume published in each journal
from January 1995 through December 1999 as opposed to choosing select
nonconsecutive years. The chosen procedure ensures that all o f the relevant

17
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literature was examined and avoids potential problems o f sampling what are assumed
to be representative volumes.

General Procedures
Garfield (1972) suggested that one reason for the lack of progress in journal
citation analysis is the “practical difficulty of compiling and manipulating manually
the enormous amount o f necessary data” (p. 471). Since his comment appeared,
computer technology has made it easier to perform such analyses. For this study,
citations for all articles in the aforementioned journals published from 1995-1999
were analyzed. Ultimately, this resulted in 31,520 citations. Any publication (e.g.,
article, book review, software review) that had a minimum o f one citation in its
bibliography was included in the data analysis. Computer technology (i.e., OneTouch
8100 Scanner, TextBridge 9.0 Millennium Edition software), including a custom
written SAS (Statistical Analysis System) program for this project made analyzing
this quantity o f data possible.
Step One
First, the citation pages o f each volume o f each journal were photocopied at
122% enlargement Each page was enlarged as a proactive measure to reduce the
number o f errors made when scanning the information from its original page into
Microsoft Word. Next, these photocopied citation pages were scanned into a
Microsoft Word 2000 file with a Visioneer OneTouch 8100 scanner using TextBridge
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Pro 9.0 Millennium edition software (See Appendix A). The reason this software was
chosen was because it was repotted to be over 99% accurate (Kawamoto, 1999).
Step Two

After the citation pages were scanned into a Microsoft Word 2000 document,
the author reviewed each individual citation and checked for errors. A comparison
was made between the enlarged citation page and the resulting product on the
computer screen after scanning occurred. The author manually corrected all errors in
the Microsoft document Errors were defined as any inconsistency between the
original citation and the citation as it appeared on the computer screen after scanning.
Examples o f errors are misspellings, extra symbols or characters, or formatting
inaccuracies.
Step Three
After each citation was manually checked for accuracy, the citations were
formatted in a systematic manner so they could be imported into a Microsoft Excel
2000 file. In order to do this, the citations were delimited into 13 different fields (see
Appendix B) by two graduate students trained in using the delimiting procedure.
Appendix C describes the procedures used to delimit citations. For those citations
that did not have information to enter into each field, appropriate fields were left
empty. Seven independent fields were reserved for the names o f the authors. The
decision to limit the number o f authors to seven was made after visually inspecting
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various bibliographies and finding that there were few articles that had more than
seven authors. Because the information was delimited manually, the chances o f
making errors increased as more fields were created. For those articles that did have

more than seven authors, the additional authors’ names were kept in a separate file
named “Extra Authors ” These authors were added to the other data during the data
analysis step; in this way, no data were lost
As the two graduate students began delimiting the citations, confusion arose
regarding how to correctly, and consistently, delimit those references that were not
formatted in standard (i.e., American Psychological Association, 1994) format Rules
were created so that such citations could be delimited accurately and consistently (see
Appendix D).
Step Four
After each o f the citations was delimited, the file was saved as a Text file (See
Appendix E). These Tact files were then imported into a Microsoft Excel 2000 file.
At this point each year o f each journal was created as its own file (e.g., SPR1995).
Furthermore, each file was checked twice for accuracy in delimiting. First the
graduate student who delimited the citations visually inspected them to ensure that the
correct information was contained in each field. Second, the author checked the file.
The manner in which citations were delimited allowed for easy visual scanning in
Excel (see Appendix F). If errors in delimitation were found during this step, they
were corrected in the Microsoft Excel 2000 file.
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After all information was imported to Excel files, each o f the citations was in
individual fields that were independent o f one another. This independence was
critical for data analysis. If the fields were not independent and the citations were not
delimited correctly, the computer program would have been unable to perform the
necessary data analyses with accuracy.
Step Five
After all information was in Excel files, those files were given to the Program
Lead in die Learning Technologies Center at Western Michigan University. This
person created a SAS computer program capable o f combining individual Excel files
into a single file and extracting desired information from i t She then used this
program to analyze the vast amount of data given to her.
Research Questions and Data Analysis
Research Question 1: What pemgntapg »f citations are self-citations?

To answer this question, die computer program determined the number o f
citations in the database for which the “Secondary Source” (journal in which the
reference was cited) and “Original Source/ Journal Name” (journal in which the
article was originally published) were identical. This number was divided by the total
number o f citations and multiplied by 100 to yield a percentage. Six percentages
were calculated; one reflected the consolidated information from all five journals, five
reflected data for the individual journals.
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Res««cli Question 2: What percentage o f citations are cross-citations?

To answer this question, the computer program determined the number of
citations in the database that had a “Secondary Source” that was one o f the five
journals selected for analysis and an “Original Source/Journal Name” that was NOT
the same as the “Secondary Source” but was still one of the other four journals
considered to be the main school psychology journals. This number was divided by
the total number of citations and multiplied by 100 to yield a percentage. Six
percentages were calculated; one reflected the consolidated information from all five
journals, five reflected data for the individual journals.
Research Question 3 : What percentage o f citations come from j o u r n a l s that do not
have a school psychology focus?

The answer to this question could be obtained by summing values obtained by
answering questions 1 and 2 and subtracting the resultant value from 100. As a check
for accuracy, however, this question was answered by having the computer program
calculate the number of citations where die “Original Source/ Journal Name” was not
the same as the name of one of the five school psychology journals o f primary
interest The resultant number was divided by the total number of citations, then
multiplied by 100 to yield a percentage. Six percentages were calculated; one
reflected the consolidated information from all five journals, five reflected data for
the individual journals.
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Research Question 4: What percentage o f citations age from journals with a behavior
analytic focus?

To answer this question, all professors in the Applied Behavior Analysis o f
die Psychology Department at Western Michigan University were asked to list
journals they considered as behavior analytic. Any journal listed by two or more
faculty was selected to be included in the data analysis; those that that met this
criterion are listed in Appendix G. The computer program searched for these journals
in die “Original Source/ Journal Name” field. The number o f entries was divided by
the total number o f citations, then multiplied by 100 to yield a percentage. Six
percentages were calculated; one reflected die consolidated information from all five
journals, five reflected data for the individual journals.
Research Question 5: Which book is most often referenced?

The computer program determined how often an individual book appeared in
the “Name o f Book” field. This information was used to compile a list of the books
cited most frequently overall and in each o f the individual journals. Six lists were
compiled, one fra citations across all journals combined and five for the separate
journals.
Research Question 6: Which author has been cited most often?

To answer this question, the seven independent fields that contained authors’
names, as well as the “extra author” file were combined into one field. This allowed
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the computer program to evaluate all the information at one time. Next, the computer
program counted how often individual names appeared. Six lists were created; one
listed the authors cited most frequently overall and the other five provided similar
information for the individual journals.
Research Question 7: Which articles and book chapters are cited most often?

To answer this question, the database was sorted by the field name “Article/
Book Chapter.” The program allowed a frequency count for individual entries in this
field. These frequency counts were used to compile lists o f the articles and chapters
cited most often overall, and in each o f the individual journals.
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RESULTS

In all, 31,520 citations were used in the data analysis process. In order to be
as accurate as possible, the researchers kept a measure o f reliability across 20% o f the
journals (Table 1). After the data were entered into the computer and checked against
the original data form, the number o f errors found and corrected was recorded. Next,
after the information was delimited into its correct fields in the Excel database, again
the number o f errors found and checked was recorded. Finally, an independent
worker checked the Excel file and the number of errors found were again corrected
and recorded.
As can be seen from Table 1, the number o f errors found during the scanning
process was in many cases quite high. Although measures such as the purchase o f
specific computer software and hardware were used which decreased the probability
o f errors, there were still problems. It is unclear to what degree errors in scanning
were missed. With regards to the delimiting process, as can been seen in all cases the
number o f errors found during the second check were fewer than the number of errors
found during the first check. Additionally, the journals were not scanned or delimited
in the order that is shown on the chart However, as the graduate students became
more familiar with the process, they also became more proficient in its use, and fewer
errors were made. Overall, in 35% o f the cases listed, there were no errors found
25
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Table 1
Number o f Errors Found While Scanning and Delimiting
Journal Name
Journal o f School Psychology
1995 Volume 1
1995 Volume 2
1995 Volume 3
1995 Volume 4
1996 Volume 1
School Psychology Quarterly
1996 Volume 2
1997 Volume 3
1998 Volume 1
1998 Volume 3
1998 Volume 4
Psychology in the Schools
1996 Volume 1
1997 Volume 4
1998 Volume 2
1998 Volume 3
1999 Volume 1
School Psychology Review
1995 Volume 3
1995 Volume 4
1996 Volume 2
1996 Volume 3
1997 Volume 4
School Psychology International
1995 Volume 1
1995 Volume 3
1996 Volume 1
1996 Volume 3
1996 Volume 4

Post scan check

Post delimit
check (2nd time)

Post delimit
check (Is1time)

52
93
120
67
77

7
11
65
3
2

1
0
7
0
1

341
83
126
84
108

35
43
23
7
19

4
24
6
0
2

110
91
110
270
47

3
7
8
17
4

0
0
6
7
0

327
247
529
295
477

13
16
14
6
34

5
1
1
4
7

18
21
39
2
13

5
5
6
15
5

5
0
1
2
1

during the second check for correct delimiting. It is believed that this number may be
higher as reliability was conducted during the beginning o f this process, and as stated
previously, the work became more precise as it was practiced.
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For the purpose of this study, a citation was defined as any work contained
within an article’s reference list Using this definition, each reference was counted as
a separate citation every time it appeared; subsequently a citation may have been
counted several times because it was listed on a variety o f different reference lists.
Across the five years o f interest, the JSP had 5,433 citations, PITS had 6,325, SPI
contained 3,999, SPQ had 4,848, and SPR listed 10,915. To facilitate the presentation
of information concerning these citations, results will be presented separately for each
o f the seven research questions.
Research Question 1: What percentage of citations are self-citations?

Data relevant to this research question appear in Table 2. Overall, 3.70% o f
the total citations were self-citations. In other words, 3.70% of the citations that were
found in the reference list o f each journal were originally published in that same
journal. For individual journals, self-citations ranged from a low o f 1.80% in SP I to a
high o f 4.65% in SPR.
Research Question 2: What percentage of citations are cross-citations?

Information regarding rates o f cross-citation for the five school psychology
journals o f interest appears in Table 2. When data fin: all journals were analyzed
collectively, 536% of all citations were cross-citations. This means that this percent
o f total citations listed in the reference list were originally published not in the journal
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Table 2
The Frequency and Percentage o f Self-Citations, Cross Citations,
and Referencing o f Other Journals
All
SPQ
SPR
PITS
SPI
JSP
Journals
Frequency Frequency Frequency Frequency Frequency Frequency
Percent
Percent
Percent
Percent
Percent
Percent
508
166
72
208
211
Self
1,165
4.65
3.42
1.80
3.34
3.83
citations
3.70
424
445
163
327
Cross
331
1,690
8.75
4.08
4.08
5.17
citations
6.09
5.36
4,258
9,962
3,764
5,787
4,894
Other
28,665
87.83
91.27
91.49
94.12
90.08
journals
90.94
6,325
4,848
10,915
3,999
5,433
Total
31,520
100.00
100.00
100.00
100.00
100.00
100.00
in which it was listed as a reference, but in one of the other four major school
psychology journals. Cross-citation values for individual journals ranged from a low
of 4.08% for SPR to a high o f 8.75% for SPQ.
To look more closely at this question, Table 3 shows cross-citation rates for
each individual journal. With the exception o f SPQ, each journal had higher rates of
self-citation than cross-citation. SPR was either the largest or second-largest
contributor o f articles to each o f the other four journals. SP I was the least referenced
journal across the other four major school psychology journals.
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Table 3
The Frequency and Percent that each Journal Cites Every Other Journal
PITS

SPQ

SPI

SPR

JSP

.40
2.85
1.71

Freq.
34
72
26
68
35

Percent
.85
1.80
.65
1.70
.88

Freq.
66
7
166
239
112

Percent
136
.14
3.42
4.93
231

Freq.
82
14
159
508
165

Percent
.75
.13
1.46
4.65
1.51

Freq.
48
4
75
204
208

Percent
.88
.07
138
3.75
3.83

5,787

91.49

3,764

94.12

4,258

87.83

9,987

9130

4,894

90.08

6,325

100.00

3,999

100.00

4,848

100.00

10,915

100.00

5,433

100.00

PITS
SPI
SPQ
SPR
JSP

Freq.
211
14
25
180
108

Other
Journals

Total

Percent
334

22

Research Question 3: What percentage o f citations come from journals that do not
have a school psychology focus?

Tables 3-9 all contain data relevant to this question. When all five journals
were analyzed collectively, 90.94% o f the citations came from sources other than
those considered as one o f the five major school psychology journals. The value
ranged from a low o f87.83% for SPQ to a high o f 94.12% far SPI. Overall, the mostcited journal that does not have a school psychology focus was the JAB A , and the
second -most cited wasAP.
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Table 4
The Most Frequently Cited Journals when all Journals were Analyzed Collectively
Placement
1
2
3
4
5
6
7
8
9
10

Journal Name
School Psychology Review
Journal o f School Psychology
Journal o f Applied Behavior Analysis
American Psychologist
School Psychology Quarterly
Child Development
Psychology in the Schools
Journal o f Educational Psychology
Exceptional Children
Journal o f Learning Disabilities

Count
1,207
598
571
468
447
421
418
362
341
308

Percentage
6.71264
3.32573
3.17557
2.60275
2.48596
2.34136
2.32468
2.01324
1.89645
1.71292

Count
211
180
108
96
94
81
74
71
71
58
58
58

Percentage
5.70887
4.87013
2.92208
2.59740
2.54329
2.19156
2.00216
1.92100
1.92100
1.56926
1.56926
1.56926

56

1.51515

TableS
The Most Frequently Cited Journals in PITS
Placement
1
2
3
4
5
6
7
8
8
9
9
9
10

Journal Name
Psychology in the Schools
School Psychology Review
Journal o f School Psychology
Journal of Educational Psychology
Child Development
Journal o f Learning Disabilities
Journal of Psychoeduational Assessment
American Psychologist
Journal of Abnormal Child Psychology
Exceptional Children
Journal of Consulting and Clinical Psychology
Journal o f the American Academy o f Child and
Adolescent Psychiatry
Psychological Bulletin
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Table 6
The Most Frequently Cited Journals in SPI
Placement
1
2
3
3
4
5
6
7
8
9
10

Journal Name
School Psychology International
School Psychology Review
American Psychologist
Child Development
Journal of Educational Psychology
British Journal of Educational Psychology
Journal o f School Psychology
Psychology in the Schools
Journal o f Learning Disabilities
Exceptional Children
School Psychology Quarterly

Count
72
68
42
42
39
36
35
34
30
27
26

Percentage
3.48668
3.29298
2.03390
2.03390
1.88862
1.74334
1.69492
1.64649
1.45278
1.30751
1.25908

Count
208
204
99
98
94

Percentage
6.40591
6.28272
3.04897
3.01917
2.89498

82
75
67
59
55

2.52541
2.30982
2.06344
1.81706
1.69387

Table 7
The Most Frequently Cited Journals in JSP
Placement
1
2
3
4
5
6
7
8
9
10

Journal Name
Journal o f School Psychology
School Psychology Review
Child Development
American Psychologist
Journal of the American Academy o f Child and
Adolescent Psychiatry
Journal of Consulting and Clinical Psychology
School Psychology Quarterly
Psychological Bulletin
Developmental Psychology
Exceptional Children
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Table 8
The Most Frequently Cited Journals in SPR
Placement
1
2
3
3
4
5
6
7
7
8
9
10

Journal Name
School Psychology Review
Journal o f Applied Behavior Analysis
Child Development
Journal of School Psychology
School Psychology Quarterly
American Psychologist
Journal o f Educational Psychology
Exceptional Children
Journal o f Learning Disabilities
Journal o f Consulting and Clinical Psychology
Psychological Bulletin
Journal o f the American Academy o f Child and
Adolescent Psychiatry

Count
508
202
165
165
159
157
138
136
136
119
110
108

Percentage
8.25972
3.13033
2.55695
2.55695
2.46397
2.43298
2.13854
2.10755
2.10755
1.84410
1.70463
1.67364

Count
306
239
166
112
109
67
66
53
50
48

Percentage
9.86778
7.70719
5.35311
3.61174
3.51500
2.16059
2.12835
1.70913
1.61238
1.54789

Table 9
The Most Frequently Cited Journals in SPQ
Placement
1
2
3
4
5
6
7
8
9
10

Journal Name
Journal o f Applied Behavior Analysis
School Psychology Review
School Psychology Quarterly
Journal o f School Psychology
American Psychologist
Exceptional Children
Psychology in the Schools
Journal o f Educational and Psychological Consultation
Journal o f Educational Psychology
Journal o f Psychoeducational Assessment
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Research Question 4: What percentage o f citations are from journals with a behavior
analytic focus?

Table 10 provides data relevant to this question. On whole, 2.69% o f the
references came from journals which are considered to be both applied and behavior

Table 10
The Frequency and Percent that each Journal Cites Other Journals Considered to be
Behavior Analytic in Nature

Behavioral
Journal
NonBehavioral
Total

All
Journals

SPR

PITS

JSP

SPI

SPQ

Frequency
Percent
849
2.69

Frequency
Percent
283
2.59

Frequency
Percent
105
1.66

Frequency
Percent
64
1.18

Frequency
Percent
10
.25

Frequency
Percent
387
7.98

30,671
973 1

10,632
97.41

5,369
98.82

10,915
100.00

3,989
99.75
3,999
100.00

4,461
92.02

31,520
100.00

6,220
9834
6,325
100.00

5,433
100.00

4,848
100.00

analytic in nature. There was, however, considerable variation across journals. On
the low end, only 0.25% o f references in SPI came from journals considered behavior
analytic in nature. This is in contrast to SPQ, where 7.98% o f all references came
from such journals.
Research Question 5: Which book is most often referenced?

Tables 11-16 provide information relevant to this research question.
Analyzed collectively, Best Practices in School Psychology M (Thomas & Grimes,
1995) was cited most often, accounting for 0.83% of all citations. Additionally, this
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Table 11
The Most Frequently Cited Books when all Five Journals were Analyzed Collectively

1
2
3

4
5

Authors)/
Editors)
Thomas, A.
Grimes, J.
Reynolds, C. R.
Gutltin, T. B.
Flanagan, D. P.
Genshaft, J. L.
Harrison, P. L.
Shinn, M.

Year

Most frequently cited books

Count

Percent

1995 Best Practices in School Psychology m

94

.82514

1982 The Handbook of School Psychology

78

.68469

1997 Contemporary Intellectual Assessment:
Theories, Tests, and Issues

61

.53546

1989 Curriculum Based Measurement:
Assessing Special Children
1994 Diagnostic and Statistical Manual o f
Mental Disorders IV

48

.42135

44

.38624

40

.35112

37

.32479

37

.32479

30
29

.26334
.25456

27

.23701

American
Psychiatric
Association
6 Bergan, J. R.
1990 Behavioral Consultation and Therapy
Kratochwill, T. R.
7 Shepard, L. A.
1989 Flunking Grades: Research and Policies
Smith, M. L.
on Retention
7 Stoner, G.
1991 Interventions for Achievement and
Shinn, M. R.
Behavior Problems
Walker, Y. H.
8 Sattler, J. M.
1988 Assessment o f Children m
9 Graden, J. L.
1988 Alternative Educational Delivery
Zins, J. E.
Systems: Enhancing Instructional Options
Curtis, M. J.
for all Students
10 Kratochwill, T. R. 1985 Advances in School Psychology
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Table 12
The Most Frequently Cited Books in SPR

1
2

3
4
5

6

7

7

7

Authors)/
Editors)
Thomas, A.
Grimes, J.
Flanagan, D. P.
Genshaft, J. L.
Harrison, P. L.
Gutkin, T. B.
Reynolds, C. R.
Shinn, M.
American
Psychiatric
Association
Graden, J. L.
Zins, J. E.
Curtis, M. J.
Stoner, G.
Shinn, M. R.
Walker, Y. H.
Repp, A.
Singh, N. N.

Year

Most frequently cited books

Count

Percent

1995

Best Practices in School Psychology III

62

1.4925

1997 Contemporary Intellectual Assessment:
Theories, Tests, and Issues

38

.91478

1990 The Handbook of School Psychology II

27

.64998

1989 Curriculum Based Measurement:
Assessing Special Children
1994 Diagnostic and Statistical Manual of
Mental Disorders IV

26

.62590

17

.40924

16

.38517

15

.36110

15

.36110

15

.36110

13

.31295

12

.28888

11

.26481

1988

1991

Alternative Educational Delivery
Systems: Enhancing Instructional Options
for all Students
Interventions for Achievement and
Behavior Problems

1990 Perspectives on the Use o f Nonaversive
and Aversive Interventions for Persons
with Developmental Disabilities
1989 Temperament in Childhood

Kohnstamm, G.A.
Bates, J. E.
Rothbart, M. K.
8 Calfee, R.
1991 Handbook of Reading Research
Hiebert, E. H.
9 Bear, G. G.
1997 Children’s Needs II: Development
Minke, K. M.
Problems and Alternatives
Thomas, A.
10 Adams, M. J.
1990 Beginning to Read: Thinking and
Learning About Print
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Table 13
The Most Frequently Cited Bodes in SPQ

1
2
3
4

5
6
7

7

8
8
8
9

9

Authors)/
Editors)
Thomas, A.
Grimes, J.
Gutkin, T. B.
Reynolds, C. RBergan, J. RKratochwill, T. R.
Zins, J. E.
Kratochwill, T. R.
Elliott, S. N.
Shinn, M.
Kratochwill, T. R.
Flanagan, D. P.
Genshaft, J. L.
Harrison, P. L.
Stoner, G.
Shinn, M. R.
Walker, Y. H.
Shapiro, E. S.
Bergan, J. R.
Nettles, M. T.
Nettles, A. L.
Witt, J. C.
Elliott, S.N
Gresham, F. M.
Christenson, S. L.
Conoley, J. C.

10 Graden, J. L.
Zins, J. E.
Curtis, M. J.
10 Kratochwill, T. R.
Bergan, J. R.
10 Jensen, A. R.

Count

Percent

1995 Best Practices in School Psychology m

38

2.37648

1990 Handbook of School Psychology II

30

1.87617

1990 Behavioral Consultation and Therapy

20

1.25078

16
1993 Handbook of Consultation Services for
Children: Applications in Educational and
Clinical Settings
14
1989 Curriculum Based Measurement:
Assessing Special Children
13
1985 Advances in School Psychology
12
1997 Contemporary Intellectual Assessment:
Theories, Tests, and Issues

1.00062

Year

Most frequently cited books

.87555
.81301
.75047

1991 Interventions for Achievement and
Behavior Problems

12

.75047

1997 Academic Skills Problems: Direct
Assessment and Intervention
1977 Behavioral Consultation
1995 Equity and Excellence in Educational
Testing and Assessment
1988 Handbook of Behavior Therapy in
Education

10

.62539

10
10

.62539
.62539

9

.56285

9

.56285

7

.43777

7

.43777

7

.43777

1992 Home School Collaboration: Enhancing
Children’s Academic and Social
Competence
1988 Alternative Educational Delivery
Systems: Enhancing Instructional Options
for all Students
1990 Behavioral Consultation in Applied
Settings: An Individual Guide
1980 Bias in Mental testing
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Table 14
The Most Frequently Cited Books in PFTS
Authors)/
Editors)
1

4
5

Shepard, L. A.
Smith, M. L.
Sattler, J. M.
American
Psychiatric
Association
Thomas, A.
Grimes, J.
Anastasi, A.
Reynolds, W. M.

5

Gredler, G. R.

6
7

Morgan, J.
Furlong, M. J.
Smith, D. C.

7

American
Psychiatric
Association
Dick, H.
Roye, D.
Buschman, P.
Kutscher, A.
Rubenstein, B.
Forstenzer, F.
Quay, H. C.
Weny, J. S.
Gutkin, T. B.
Reynolds, C. R.
Kamphaus, R.
W.
Reynolds, C. R.
Lahey, B. B.
Kazdin, A. E.
Sattler, J. M.

2
3

3

7

7
7
8

9
9

Count

Percent

19

.85317

16
14

.71846
.62865

1995 Best Practices in School Psychology m

14

.62865

1988 Psychological Testing VI
1992 Internalizing Disorders in Children and
Adolescents
1992 School Readiness: Assessment and
Educational Issues
1991 Young People and Death
1994 Anger, Hostility, and Aggression:
Assessment, Prevention, and Intervention
Strategies for Youth
1987 Diagnostic and Statistical Manual o f
Mental Disorders Revised III

11
10

.49394
.44903

10

.44903

9
8

.40413
.35923

8

.35923

1988 Dying and Disabled Children: Dealing
with Loss and Grief

8

.35923

1986 Psychopathological Disorders of
Childhood m
1990 The Handbook of School Psychology II

8

.35923

8

.35923

1987 Clinical and Research Applications o f the
KABC

7

.31432

1981 Advances in Clinical Child Psychology

6

.26942

1992 Assessment of Children Revised in

6

.26942

Year

Most frequently cited books

1989 Flunking Grades: Research and Policies
on Retention
1988 Assessment o f Children III
1994 Diagnostic and Statistical Manual o f
Mental Disorders IV
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Table 14-Continued

9
9
9

9
9
10

10

10

A uthors)/
Editors)
Lyon, G. R.
Kaufman, A. S.
Stoner, G.
Shinn, M. R.
Walker, Y. H.
Goldstein, A. P.
Conoley, J. C.
Wechsler, D
Eron. L. D.
Gentry, J. H.
Schlegel, P.
Merrell, K. W.

10

Reynolds, C. R.
Kamphaus, R.
W.
Schowalter, J.
Buschman, P.
Patterson, P.
Kutscher, A.
Tallmer, M.
Stevenson, R.
Schaefer, D.
Strickland, D. S.
Morrow, L. M.
Kaufman, A. S.
Kaufman, A. S.
Kaufman, N. L.
Wechsler, D.

10

Wechsler, D.

10
10

Holtzman, W. H.
Wechsler, D.

10

10
10
10
10

Year

Count

Percent

6

.26942

6
6

.26942
.26942

6

.26942

6

.26942

5

.22452

1994 Assessment o f Behavioral, Social, and
5
Emotional Problems: Direct and Objective
Methods for Use with Children and
Adolescents
1992 Behavior Assessment System for Children 5

.22452

.22452

1980 Bias in Mental Testing

5

.22452

1987 Children and Death
1989 Emerging Literacy: Young Children
Learn to Read and Write
1979 Intelligent Testing with the WISC-R
1983 Kaufman Assessment Battery for Children

5
5

.22452
.22452

5
5

.22452
.22452

5

.22452

5

.22452

5
5

.22452
.22452

Most frequently cited books

1994 Frames o f Reference for the Assessment
o f Learning Disabilities
1994 Intelligent testing with the WISC III
1991 Interventions for Achievement and
Behavior Problems
1997 School Violence Intervention: A Practical
Handbook
1974 Wechsler Intelligence Scale for Children
Revised
1994 A Reason to Hope: A Psychosocial
Perspective on Violence and Youth

1974 Manual for the Wechsler Intelligence
Scale for Children Revised
1991 Manual for the Wechsler Intelligence
Scale for Children III
1992 School o f the Future
1989 Wechsler Preschool and Primary Scale of
Intelligence Revised
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Table 13
The Most Frequently Cited Books in JSP
Authors)/
Year Most frequently cited books
Editors)
1 Zins, J. E.
1993 Handbook of Consultation Services for
Kratochwill, T. R.
Children: Applications in Educational and
Elliott, S. N.
Clinical Settings
2 Shepard, L. A.
1989 Flunking Grades: Research and Policies
Smith, M. L.
on Retention
3 Gutkin, T. B.
1990 The Handbook of School Psychology B
Reynolds, C. R.
4 Medway, F. J.
1992 School Psychology: A Social
Cafferty, T. P.
Psychological Perspective
5 American
1994 Diagnostic and Statistical Manual o f
Mental Disorders IV
Psychiatric
Association
6 Bergan, J. R.
1990 Behavioral Consultation and Therapy
Kratochwill, T. R.
6 Flanagan, D. P.
1997 Contemporary Intellectual Assessment:
Genshaft, J. L.
Theories, Tests, and Issues
Harrison, P. L.
7 Sattler, J. M.
1988 Assessment of Children III
8 Thomas, A.
1990 Best Practices in School Psychology □
Grimes, J.
8 Shinn, M.
1989 Curriculum Based Measurement:
Assessing Special Children
8 Asher, S. R.
1990 Peer Rejection in Childhood
Coie, J. D.
8 Kratochwill, T. R. 1992 Single Case Research Design and
Levin, J. R.
Analysis
9 Achenbach, T. M. 1983 Manual for the Child Behavior Checklist
Edelbrock, C. S.
and Revised Child Behavior Profile
9 Conoley, J. C.
1992 School Consultation: Practice and
Conoley, C. W.
Training II
10 American
1980 Diagnostic and Statistical Manual o f
Psychiatric
Mental Disorders in
Association
10 American
1987 Diagnostic and Statistical Manual o f
Mental Disorders Revised III
Psychiatric
Association
|
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Count

Percent

19

.95767

17

.85685

16

.80645

12

.60484

11

.55444

10

.50403

10

.50403

9
8

.45363
.40323

8

.40323

8

.40323

8

.40323

7

.35282

7

.35282

6

.30242

6

.30242
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Table 15 - Continued
Authors)/
Editors)

Year

10 Carroll, J. B.

Human Cognitive Abilities: A survey o f
Factor Analytic Studies
1993 Posttraumatuc Stress Disorder: DSM-IV
and Beyond
1985 Advances in School Psychology
1990 Behavioral Consultation in Applied
Settings: An Individual Guide
1995 Best Practices in School Psychology HI
1993

10 Davidson, J. R. T.
Foa, E. B.
11 Kratochwill, T. R.
11 Kratochwill, T. R.
Bergan, J. B.
11 Thomas, A.
Grimes, J.
11 Reynolds, C. R.
Kamphaus, R.
11 Kaufman, A. S.

Most frequently cited books

1990 Handbook o f Psychological and
Educational Assessment of Children:
Intelligence and Achievement
1994 Intelligent Testing with the WISC-R

Count

Percent

6

.30242

6

.30242

5
5

.25202
.25202

5

.25202

5

.25202

5

.25202

Count

Percent

17

.99357

10

.58445

Table 16
The Most Frequently Cited Books in SPI

1
2
2
3
4
4
5
5
5

Authoifs)/
Editors)
Topping, K.
Wolfendale, S.
Gutkin, T. B.
Reynolds, C. R.
Oakland, T.
Saigh, P.
Wertsch, J. V.
Tattum, D. P.
Lane, D. A.
Moll, L.
Thomas, A.
Grimes, J.
Besag, V. E.
Smith, P. K.
Sharp, S.

Year

Most frequently cited books

1985 Parental Involvement in Children’s
Reading
1990 The Handbook of School Psychology II
1989 International Perspectives in Psychology
in the Schools
1986 The Concept of Activity in Soviet
Psychology
1989 Bullying in Schools

10

.58445

8

.46756

7

.40912

1990 Vygosky and Education
1990 Best Practices in School Psychology II

7
6

.40912
.35067

1989 Bullies and Victims in Schools
1994 School Bullying: Insights and
Perspectives

6
6

.35067
.35067
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Table 16 - Continued

5

Authors)/
Editors)
Bracken, B.

6

Lasky, E. Z.
Katz, J.

6

Kim, U.
Triandis, H.
Kagitcibasi, C.
Chow, S. C.
Yoon,G.
Haywood, H. C.
Tzuriel, D.
Hamers, J. H. M.
Sijtsma, K.
Ruijssenaars, A.
Giliham,B.
Parke, R. D.
Cooper, H.
Hedges, L. V.
Barkley, R. A.

6
6

6
6
6
7
7
7
7
7

7

7

7

Thomas, A.
Grimes, J.
Gray, P.
Rosenberg, M.
Erchul, W. P.

American
Psychiatric
Association
Lidz, C. S.

Hamayan, E. V.
Damico, J. S.

Count

Percent

1991 The Psychoeducational Assessment of
Preschool Children II
1983 Central Auditory Processing Disorders:
Problems of Speech Language and
Learning
1994 Individualism and Collectivism

6

.35067

5

.29223

5

.29223

1992 Interactive Assessment

5

.29223

1993 Learning Potential Assessment:
Theoretical, Methodological, and
Practical Issues
1978 Reconstructing Educational Psychology
1984 Review of Child Development Research
1994 The Handbook o f Research Synthesis

5

.29223

5
5
5

.29223
.29223
.29223

1989 Attention Deficit Hyperactivity Disorder 4
A Handbook for Diagnosis and Treatment
4
1995 Best Practices in School Psychology III

.23378
.23378

4
4
4

.23378
.23378
.23378

4

.23378

4

.23378

4

.23378

Year

Most frequently cited books

1994 Challenging Behaviour in Schools
1979 Conceiving the Self
1993 Consultation in Community School and
Organizational Practice: Gerald Caplans
Contributions
1980 Diagnostic and Statistical Manual of
Mental Disorders m
1987 Dynamic Assessment: An Interactional
Approach to Evaluating Learning
Potential
1991 Limiting Bias in the Assessment of
Bilingual Students
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book was most often cited in both School Psychology Review and SPQ. Flunking
grades: Research and Policies on Retention (Ellwein & Glass, 1989) was cited the
most often in PITS, whereas the Handbook o f Consultation Services for Children:
Applications in Educational and Clinical Settings (Martens. 1993) was the most often
cited in JSP Parental Involvement in Children’s Reading (Bryan, Kidd, & Levey,
1985) was most often cited in SPI. Other books that were frequently cited across the
five journals were the Handbook o f School Psychology (Reynolds & Gutkin, 1982),
Contemporary Intellectual Assessment: Theories. Tests, and Issues (Helms. 1997),
Curriculum Based Measurement: Assessing Special Children (Shinn, 1989), and the
DSM1V (American Psychiatric Association, 1994).
Research Question 6: Which author has been cited most often?

Tables 17-22 present author data. Overall, taking into consideration all five
journals, T. R. Kratochwill was the most frequently cited author. Specifically, his
name appeared on 0.34% o f the citations. Second- and third-most frequently cited
authors were S. N. Elliott and F. M. Gresham respectively. When the data are looked
at from the perspective o f individual journals, the results differ. A. S. Kaufman, T. B.
Gutkin, H.W. Marsh, L. S. Fuchs, and T. R. Kratochwill were the most-cited authors
in PITS, JSP, SPI, and SPR, respectively.
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Table 17
Most Frequently Cited Authors when all Journals were Analyzed Collectively
Placement

Most frequently cited author

Count

Percent

1
2
3
4
5
6
6
7
8
9
10

Kratochwill, T. R.
Elliott, S. N.
Gresham, F. M.
W itt,J.C.
Reschly, D. J.
Fuchs, L. S.
Gutkin, T. B.
Kaufman, A. S.
McDermott, P. A.
Fuchs, D.
Wechsler, D.

217
207
206
197
196
184
184
159
151
148
145

.33799
.32241
.32086
.30684
.30528
.28659
.28659
.24765
.23519
.23052
.22585

Count
61
49
32
31
31
29
29
28
27
26
25
25
25
24
24

Percent
.53532
.43001
.28082
21205
.27205
.25450
.25450
.24572
.23695
.22817
.21939
.21939
.21939
.21062
.21062

Table 18
Most Frequently Cited Authors in PITS
Placement
1
2
3
4
4
5
5
6
7
8
9
9
9
10
10

Most frequently cited author
Kaufman, A. S.
Wechsler, D.
Barkley, R. A.
Achenbach, T. M.
DuPaul, G. J.
American Psychiatric Association
Menell, K. W.
Sattler, J. M
Dodge, K. A.
Furlong, M. J.
Bracken, B. A.
Elliott, S. N.
Woodcock, R. W.
Kaufman, N. L.
Shepard, L. A.
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Table 19
Most Frequently Cited Authors in JSP
Placement
1
2
3
4
5
5
6
7
8
9
10

Most frequently cited author
Gutkin, T. B.
Erchul, W. P.
Reynolds, A. J.
Kratochwill, T. R.
Bergan, J. R.
Hughes, J. N.
Saigh, P. A.
Petty, R. E.
Conoley, J. C.
Sroufe, L. A.
McDermott, P. A.

Count
76
62
60
51
40
40
39
38
37
34
33

Percent
.73049
.59592
.57670
.49020
.38447
.38447
.37486
.36424
.35563
.32680
.31719

Table 20
Most Frequently Cited Authors in SPI
Placement
1
2
3
4
5
5
6
7
7
7
8
9
9
9
10
10
10

Most frequently cited author
Marsh, H. W.
Huebner, E. S.
Olweus, D.
Oakland, T.
Smith, P. K.
Vygotsky, L. S.
Pruitt, L. S.
Jenson, W. R.
Kingery, P. M.
Mullen, F. A.
Bracken, B. A.
Farrell, P.
Pfeffe, J. F.
Tashkin, D. P.
Das, J. P.
Feuerstein, R.
Hynd, G. W.

Count
33
25
24
22
21
21
20
18
18
18
17
16
16
16
15
15
15
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Percent
.46400
.35152
.33746
.30934
.29528
.29528
.28121
.25309
.25309
.25309
.23903
.22497
.22497
.22497
.21091
.21091
.21091
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Table 21
Most Frequently Cited Authors in SPR
Placement
1
2
3
4
5
6
7
8
9
10

Most frequently cited author
Fuchs, L. S.
Reschly, D. J.
Elliott, S. N.
Fuchs, D.
McDermott, P. A
Gresham, F. M.
Shapiro, E. S.
Shinn, M. R.
Achenbach, T. M.
Deno, S. L.

Count
116
109
87
82
78
77
60
58
57
56

Percent
.48001
.45105
.36001
.33932
.32277
.31863
.24828
.24001
.23587
.23173

Count
111
95
79
70
60
58
54
54
53
45
44

Percent
1.05926
.90658
.75389
.66800
.57257
.55349
.51532
.51532
.50577
.42943
.41989

Table 22
Most Frequently Cited Authors in SPQ
Placement
1
2
3
4
5
6
7
7
8
9
10

Most frequently cited author
Kratochwill, T. R.
Witt, J. C.
Gresham, F. M.
Elliott, S. N.
Bergan, J. R.
Martens, B. K.
Gutkin, T. B.
Sheridan, S. M.
Greenwood, C. R.
Barnett, D. W.
Reschley, D. J.

Research Question 7: Which articles and hnnk chapters are cited most often?
Relevant data are found in Tables 23-28. When looking at the data as a
whole, “School based consultation: Theory, techniques, and research” (Gutkin &
Curtis, 1990) was the most widely cited, having been referenced 27 times. The
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second-most widely cited article or book chapter was “Special education reform:
School psychology revolution”(Reschly, 1988). “Issues involved in the definition and
classification o f chronic health conditions” (Perrin, Stein, Walker, & Weitzman,
1993), “The development and validation o f the Children’s Posttraumatic Stress
Disorder Inventory” (Saigh, 1989), “Self-Concept: Validation o f construct
interpretations” (Shavelson, Hubner, & Stanton, 1976), “ Special education reform:
School psychology revolution” (Reschly, 1988), and “School based consultation:
Theory, techniques, and research “(Gutkin & Curtis, 1990) were the articles or
chapters most often cited in PITS, JSP, SPI, SPR, and SPQ, respectively.

Table 23
Most Frequently Cited Article/ Book Chapter when all
Journals were Analyzed Collectively
Author(s)

Year

2

Gutkin, T. B.
Curtis, M. J.
Reschly, D. J.

1988

3

Gresham, F. M.

1989

4

Smith, D. K.

1984

5

Achenbach, T.
McConaughy, S.
Howell, C.
Hutton, J. B.
Dubes, R.
Muir, S.
Erchul, W. P.
Chewning, T. G.

1987

1

5
6
7

Ysseldyke, J. E.
Christenson, S. L.

1990

1992
1990
1988

Most frequently cited article/ book
chapter
School based consultation: Theory
techniques and research
Special education reform: School
psychology revolution
Assessment o f treatment integrity in
school consultation and pre-referral
intervention
Practicing school psychologists: Their
characteristics, activities, and
populations served
Child/ adolescent behavioral and
emotional problems: Implications of
cross informant correlations
Assessment practices of school
psychologists: Ten years late
Behavioral consultation from a request
centered relational communication
perspective
Linking assessment to intervention

Count

Percent

27

.114127

21

.088763

20

.084338

14

.059177

13

.054950

13

.054950

12

.050723

11

.046496
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Table 23 - Continued
Authors)

Year

7

Gutkin, T. B.
Conoley, J. C.

1990

7

Larson, J.

1994

7

Erchul, W. P.

1987

8

Deno, S. L.

1985

8

Carlson, C.
Paavola, J.
Talley. R.
Stanovich, K. E.

1995

8

1986

8

Parker, J. G.
Asher, S. R.

1987

8

Rutter, M.

1987

8

Reschly, D. J.
Ysseldyke, J. E.
Bergan, J. R.
Tombari, M. L.
Saigh, P. A.

1995

8
8
8
9
9

Messick, S.
Wilson, M.
Reschly, D. J.
Quay. H. C.

1975
1989
1989
19%
1986

Most frequently cited article/ book
chapter
Reconceptualizing school psychology
from a service delivery perspective:
Implications for practice, training, and
research
Violence prevention in the schools: A
review of selected programs and
procedures
A relational communication analysis of
control in school consultation
Curriculum based measurement: The
emerging alternative
Historical, current, and future models
of school as health care delivery
settings
Matthew effects in reading: Some
consequences of individual differences
in the acquisition of literacy
Peer relations and later personal
adjustment: Are low accepted children
at risk?
Psychosocial resilience and protective
mechanisms
School psychology paradigm shift
The analysis of verbal interactions
occurring during consultations
The development and validation of the
children’s posttraumatic stress disorder
inventory
Validity
Assessment in school psychology
training and practice
Classification

Count

Percent

11

.0464%

11

.0464%

11

.0464%

10

.042269

10

.042269

10

.042269

10

.042269

10

.042269

10

.042269

10

.042269

10

.042269

10
9

.042269
.038042

9

.038042
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Table 24
Most Frequently Cited Article/ Bode Chapter in PITS
Authors)

Year

Perrin, J. M.
Stein, R. E. K.
Walker, D. K.
Weitzman, M.
May, D.
Kundert, D.

1993

2

Kagan, S.

1990

2

May, D.
Kundert, D.
Nikolofl 0.
Welch, E.
Garrett, M.
Brent, D.
Hutton, J. B.
Dubes, R.
Muir, S.
Bredekamp, S.
Shepard, L.

1994

1

2

3
3

1992

8

.17090

6

.12818

6

.12818

6

.12818

5

.10681

1989

How best to protect children from
inappropriate school expectations,
practice, and policies
Limitations o f preschool instruments
and standards for minimal levels of
technical adequacy
Violence prevention in the schools: A
review of selected programs and
procedures
A cognitive process theory of writing

5

.10681

5

.10681

5

.10681

4

.08545

4

.08545

4
4

.08545
.08545

4

.08545

4

.08545

4

.08545

4

.08545

1987

3

Larson, J.

1994

4

1981

4

Flower, L.
Hayes, J.
Mehrens, W. A.

4
4

Cohen, J.
Shepard, L. A.

1992
1989

4

Mantzicopoulos, P.
Morrison, D.
Acbenbach, T.
McConaughy, S.
Howell C.
Shepard, L. A.
Smith, M. L.
Smith, D. K.

1990

4

Percent

Assessment practices of school
psychologists: Ten years later

Bracken, B.

4

Kindergarten screenings in New York
state: Tests, purposes, and
recommendations
Readiness 2000: Rethinking rhetoric
and responsibility
School readiness: An obstacle to
intervention and inclusion

Count

1992

3

4

Most frequently cited article/ book
chapter
Issues involved in the definition and
classification of chronic health
conditions

1984

1987
1987
1984

A critical analysis of the psychometric
properties of the KABC
A power primer
A review of research on kindergarten
retention
Characteristics of at risk children in
transitional and regular kindergarten
Child/ adolescent behavioral and
emotional problems: Implications of
cross informant correlations
Effects of kindergarten retention at the
end of first grade
Practicing school psychologists: Their
characteristics, activities, and
populations served
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Table 24 - Continued
Authors)
4
4
4

Shepard, L. A.
Smith, M. L.
Jackson, G.
Tomchin, E. M.
Impara, J. C.
Authors)

Year
1986
1975
1992
Year

4

Smith, M. L.
Shepard, L.A.

1987

5

Breland, H. M.
Gaynor, J. L.
Patterson, G. R.
Debaryshe, B. D.
Ramsey, E.
Ciccbetti, D.
Toth, S. L.

1979

5
5
5

5
5
5

Hagborg, W. J.
Masella,G.
Palladino, P.
Shepardson, J.
Levy, J. E.
Shepardson, W.
Huberty, T. J.
Huebner, E. S.
MerreU, K. W.
Dobmeyer, A. C.

1989
1991
1991

1992
1988
1996

5

Kahne, J.
Kelley, C.

1993

5

Prifitera, A.
Dersh, J.

1993

5

DuPaul, G. J.
Guevremont, D. C.
Barkley, R. A.

1992

5

Rafoth, M. A.
Carey, K.
Haskins, R.

1995

5

1989

Most frequently cited article/ book
chapter
Synthesis o f research on school
readiness and kindergarten retention
The research evidence on the effects of
grade retention
Unraveling teachers beliefs about grade
retention
Most frequently cited article/ book
chapter
What doesn’t work: Explaining policies
of retention in the early grades

Count 1 Percent
4

.08545

4

.08545

4

.08545

Count

Percent

4

.08545

A comparison of direct and indirect
assessment of writing skills
A developmental perspective on
antisocial behavior

3

.06409

3

.06409

A developmental perspective on
internalizing and externalizing
disorders
A follow up study of high schools
students with a history o f grade
retention

3

.06409

3

.06409

3

.06409

3

.06409

3

.06409

3

.06409

3

.06409

3

.06409

3

.06409

3

.06409

A look at current school linked service
efforts
A national survey of burnout among
school psychologists
An evaluation of gender differences in
self reported internalizing symptoms of
elementary age
Assessing the coordination of
children’s services: Dilemmas facing
program administrators evaluators, and
policy analysts
Base rates of W1SC-III diagnostic
subtest patterns among normal learning
disabled and ADHD samples
Behavioral treatment o f attention
deficit/ hyperactivity disorder in the
classroom: The use o f die attention
training system
Best practices in assisting with
promotion and retention decisions
Beyond metaphor The efficacy of
early childhood education
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Authors)

Year

5

Heuboer, E. S.

1993

5
5

Quay, H. C.
McCutchen, D.
Perfetti, C.

1986
1982

5

Hishinuma, E. S.
Yamakawa, E. S.

1983

5

Smith, D. C.
Furlong, M. J.

1994

Most frequently cited article/ book
chapter
Burnout among school psychologists in
the USA: Further data related to its
prevalence and correlates
Classification
Coherence and connectedness in the
development of discourse production
Construct and criterion related validity
of the WISC-III for exceptional
students and those who are at risk
Correlates of anger hostility and
aggression in children and adolescents

Count

Percent

3

.06409

3
3

.06409
.06409

3

.06409

3

.06409

Table 25
Most Frequently Cited Article/ Book Chapter in JSP
Authors)

Year

1

Saigh, P. A.

1989

2

Erchul, W. P.
Chewning, T. G.

1990

3

Erchul, W. P.

1987

3

McNally, R.

1995

3

Reynolds, A. J.

1994

3

Foy, D. W.
Madvig, B. T.
Pynoos, R. S.
Camilleri, A. J.
Saigh, P. A.
Green, B.
Korol, M.

1996

3

4
4

Hughes, J. N.
DeForest, P. A.
Gutldn, T. B.
Conoley, I. C.

1996

1993
1990

Most frequently cited article/ book
chapter
The development and validation of the
Children’s Posttraumatic Stress
Disorder Inventory
Behavioral consultation from a request
centered relational communication
perspective
A relational communication analysis of
control in school consultation
Assessment of posttraumatic stress
disorder in children and adolescents
Effects of a preschool plus follow on
intervention for children at risk
Etiologic factors in the development of
posttraumatic stress disorder in children
and adolescents
The history and prevalence of
posttraumatic stress disorder with
special reference to children and
adolescents
Consultant directivness and support as
predictors of consultation outcomes
Reconceptuaiizing school psychology
from a service delivery perspective:
Implications for practitioners

Count

Percent

10

.24038

9

.21635

8

.19231

8

.19231

8

.19231

8

.19231

8

.19231

7

.16827

7

.16827
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Table 25 - Continued
Authors)
4
4
5
5

5

5
5

5
5

5
5
6
6

Pianta,R.C.
Steinberg, M.
Bergan, J. R.
Tombari, M. L.
Rogers, L. E.
Farace, R. V.
Witt, J. C.
Erchul, W. P.
McKee, W. T.
Pardue, M. M.
Wickstrom, K. F.
Erchul, W. P.
Covington, C. G.
Hughes, J. N.
Meyers, J.
Cooper, N. A.
Clum, G. A.
Pynoos, R. S.
Frederick, C.
Nader, K.
Anoyo, W.
Steinberg, A.
Eth, S.
Nunez, F.
Lynch, M.
Cicchetti, D.
McLeer, S. V.
Deblinger, E.
Atkins, M. S.
Foa, E. B.
Ralphe, D. L.
Saigh, P. A.
Mrouegh, A.
Gutkin, T. B.
Curtis, M. J.
Parker, J. G.
Asher, S. R.

Year
1993
1975
1975
1991

Count

Percent

7

.16827

7

.16827

6

.14423

6

.14423

1995

Further explorations o f request centered
relational communication within school
consultation

6

.14423

1989

Imigmal flooding o f traumatized
children and adolescents
Life threat and posttraumatic stress in
school aged children

6

.14423

6

.14423

6

.14423

6

.14423

6

.14423

6

.14423

5

.12019

5

.12019

5

.12019

5

.12019

4

.09615

1987

1992
1988

1993
1990
1987

6

Martens, B. K.
Erchul, W. P.
Witt, I.C .
Reynolds, A. J.
Bezruczko, N.
Hughes, J. N.

1992

7

Reschly, D. J.

1988

6

Most frequently cited article/ book
chapter
Teacher/ child relationships and the
process o f adjusting to school
The analysis o f verbal interactions
occurring during consultation
Analysis of relational communication
in dyads: New measurement procedures
Conversational control in school based
consultation: The relationship between
consultant and consultee topic
determinism and consultation outcomes

1992
1993

Maltreated children’s reports of
relatedness to their teachers
Posttraumatic stress disorder in
sexually abused children

Scholastic impairments among
traumatized adolescents
School based consultation: theory,
techniques, and research
Peer relations and later personal
adjustment: Are low accepted children
at risk?
Quantifying verbal interactions in
school based consultation: A
comparison o f four coding schemes
School adjustment of children at risk
through fourth grade
Social psychology foundations of
consultation
Special education reform: School
psychology revolution
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Authors)

Year

7

Bradbum, I. S.

1991

7

Nader, K.
Pynoos, R.
Fairbanks, L.
Frederick, C.
Lonigan, C. J.
Shannon, M. P.
Finch, A. J. Jr.
Daugherty, T. K.
Taylor, C. M.
Reynolds, A. J.
Mavrogenes, N. A.
Bezruczko, N.
Hagemann, M.
Martens, B. K.
Lewandowski, L. J.
Houk, J. L.

1990

7

7

7

7

7
7

Erchul, W. P.
Hughes, J. N.
Meyers, J.
Hickman, J. A.
Braden, J. P.
Pierson, L.
Connell, J.

Count

Percent

4

.09615

4

.09615

1991

Children’s reactions to a natural
disaster Symptom, severity, and degree
ofexposure

4

.09615

1996

Cognitive and family support mediators
of preschool effectiveness: A
confirmatory analysis

4

.09615

1989

Correlational analysis of verbal
interactions during the consultative
interview and consultees subsequent
perceptions
Dyadic agreement concerning the
consultation process and its relationship
to outcome

4

.09615

4

.09615

4

.09615

4

.09615

1992

1992
1990

Reschly, D. J.

Most frequently cited article/ book
chapter
After the earth shook: Children’s stress
symptoms 68 months after a disaster
Children’s PTSD reactions one year
after a sniper attack at their school

Effect of grade retention on self system
processes school engagement and
academic performance
Found: Our intelligences: What do they
mean?

.

Table 26
Most Frequently Cited Article/ Book Chapter in SPI
Author(s)
1
2

Shavelson, R. J.
Hubner, J. J.
Stanton, G.C.
Kingery, P. M.
Mirzaee, E.
Pruitt, B. E.
Heuberger, G.
Hurley. R. S.

Year
1976
1991

Most frequently cited article/ book
chapter
Self- concept: Validation of construct
interpretations
Rural communities near large
metropolitan areas: Safe havens from
adolescent violence and drug use?

Count

Percent

7

.25072

5

.17908

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

53
Table 26 - Continued
Authors)
3
3
4
4
4

Oakland, T.
Cunningham, J. L.
Mbqya,M. M.
Marsh, H. W.
Byrne, B. M.
Shavelson, R. J.
Whitney, I.
Smith, P. K.

Year
1992
1993
1988
1993
1984

4

Anderson, W. T.
Hohenshill, T. H.
Brown, D. T.
Bracken, B. A.

1987

4

Ellis, M.V.

1991

4

Lunt, I.
Farrell. P.
Vygotsky, L. S.
Farrell, P.
Lunt, I.
Burden, R. L.

1994

4
4
4
4

5
5
5
5
5
5
5
5

Kingery, P. M.
Pruitt, B. E.
Heuberger, G.
Brizzolara, J. A.
Crespi, T. D.
Pfaffe, J. F.
Gaughan, E.
Matsopoulos, A. S.
Kaser, R.
Huberty, T. L.
Huebner, E. S.
Durlalc, J. A.
Lipsey, M. W.
Carrick- Smith, L.
Bolton, B.

1981
1994
1994
1995

1990
1993
1990
1993
1988
1991
198S
1986

Most frequently cited article/ book
chapter
A survey of school psychology in
developed and developing countries
Developmental and construct validity of
a self description inventory for African
Adolescents
A Multifaceted academic self concept:
Its hierarchical structure and its relation
to academia
A survey of the nature and extent of
bullying in junior/middle and secondary
schools
Job satisfaction among practicing school
psychologists
Limitations of preschool instrument and
standards for minimal levels o f technical
adequacy
Research in clinical supervision:
Revitalizing a scientific agenda
Reconstructing educational psychology
training in the UK
The genesis of higher mental functions
Training psychologists for the 21“
century
Trends and developments in educational
psychology: An international perspective
Violence prevention in rural areas:
Evidence of the need for educational
reform and community action
2000 psychologists: Lost and forgotten
6 Month Course: Development and
implementation of a school readiness
programme
A change agent model for school
psychologists
A change in focus without loosing sight
of the child
A national survey of burnout among
school psychologists
A practitioners guide to metaanalysis
A research project in paired reading
A review of the Minnesota Satisfaction
Questionnaire

Count

Percent

4

.14327

4

.14327

3

.10745

3

.10745

3

.10745

3

.10745

3

.10745

3

.10745

3
3

.10745
.10745

3

.10745

3

.10745

2
2

.07163
.07163

2

.07163

2

.07163

2

.07163

2

.07163

2
2

.07163
.07163
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Authors)

Year

5

Kingery, P. M.
Pruitt, B. E.
Hurley, R. S.
Marsh, H. W.

198S

5

Askew, S.

1989

5

Olweus, D

1984

5

Last, C.

1992

5

1987

5

Brownell, A. J. J.
de Jager, A. C.
Madlala, C. F. M.
Diener, E.

1994

5

Bretherton, I.

1985

5

Batsche, G. M.
Knoff, H. M.
Olweus, D.

1994

5

5
5

1993

1991
1989

Stephenson, P.
Smith, D.

Most frequently cited article/ book
chapter
Adolescent exposure to health education:
Factors and consequences

Count

Percent

2

.07163

2
Age and sex effects in multiple
dimensions o f preadolescent self
concept: A replication and extension
2
Aggressive behaviour in boys: To what
extent is it institutionalized?
Aggressors and their victims: Bullying at 2
school
2
Anxiety disorders in childhood and
adolescence
2
Applying first world psychological
models and techniques in a third world
context
Assessing subjective well-being:
2
progress and opportunities
2
Attachment theory: Retrospect and
prospect
Bullies and their victims: Understanding 2
a pervasive problems in the schools
Bully/victim problems among school
2
children: Basic facts and effects of a
school based interventions
2
Bullying in the junior school

.07163
.07163
.07163
.07163
.07163
.07163
.07163
.07163
.07163
.07163

Table 27
Most Frequently Cited Article/ Book Chapter in SPR
Authorfs)

Year

1

Reschly, D. J.

1988

2

Lundberg, I.
Frost, J.
Peterson, O.
Carlson, C.
Paavola, J.
Talley, R.
Knoff, H. M.
Batsche, G. M.

1988

2
2

1995
1995

Most frequently cited article/ book
chapter
Special education reform: School
psychology revolution
Effects of an extensive program for
stimulating phonological awareness in
preschool children
Historical, current, and future models of
schools as health care delivery in
preschool children
Project ACHIEVE: Analyzing a school
reform process for at-risk and
underachieving students

Count

Percent

12

.14643

8

.09762

8

.09762

8

.07322
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Authors)

Year

3

Gresham, F. M.

1989

3

1987

3

Achenbach, T. M.
McConaughy, S. H.
Howell, C. T.
Stanovich, K. E.

1986

3

Tharinger, D.

1995

3

Gutkin, T. B.
Curtis, M. J.
Kratochwill, T. R.
Sheridan, S.
Wilson, M.
Reschly, D. J.
Hutton, J. B.
Dubes, RMuir, S.
Deno, S. L.

1990

4
4
4
4

1990
1996
1992
1985

4

Good, R.H.
Shinn, M. R.

1990

4

1988

4

Ysseldyke, J. E.
Christenson, S. L.
Ramage, J. C.

4

Smith, D. K.

1984

4

Rutter, M.

1987

4

Adelman, H. S.

1996

4

Reschly, D. J.
Wilson, M. S.

1995

4

Reschly, D. J.
Ysseldyke, J. E.
Wagner, R. K.
Torgesen, J. K.

1995

4

1979

1987

Most frequently cited article/ book
Count
chapter
7
Assessment of treatment integrity in
school consultation and pre-referral
intervention
7
Child/ adolescent behavioral and
emotional problems: Implications o f cross
informant correlations
7
Matthew effects in reading: Some
consequences of individual differences in
the acquisition of literacy
7
Roles for psychologists in emerging
models o f school related health and
mental health services
7
School based consultation: Theory,
techniques, and research
Advances in behavioral assessment
6
Assessment in school psychology training
and practice
Assessment practices of school
psychologists: Ten years later
Curriculum based measurement: The
emerging alternative
Forecasting accuracy of slope estimates
for reading curriculum based
measurement: Empirical evidence
Linking assessment to intervention
National survey of school psychologists:
Update
Practicing school psychologists: Their
characteristics activities and populations
served
Psychosocial resilience and protective
mechanisms
Restructuring education support services
and integrating community resources:
Beyond the foil service school model
School psychology faculty and
practitioners: 1986 to 1991 trends in
demographic characteristics
School psychology paradigm shift
The nature of phonological processing
and its causal role in the acquisition of
reading skills

Percent
.08542
.08542
.08542
.08542
.08542
.07322

6

.07322

6

.07322

6
6

.07322

6
6

.07322

6

.07322

6

.07322

6

.07322

6

.07322

6

.07322

6

.07322
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4

4

5
5

Authors)

Year

Power, T. S.
Atldns, M. S.
Osborne, M. L.
Blum, N. J.
Iwata, B. A.
Watson, T. S.
Slifer, K. J.
Bauman, D. E.
Richman,G. S.
Witt, J.
Elliott, S. N.
Curtis, M. J.
Stollar, S. A.

1994

Most frequently cited article/ book
chapter
The school psychologist as manager of
programming for ADHD

Count

Percent

6

.07322

1982

Toward a functional analysis of self
injury

6

.07322

198S

Acceptability o f classroom management
strategies
Applying principles and practices of
orpaniTarional change to school reform

5

.06101

5

.06101

1996

Table 28
Most Frequently Cited Article/ Book Chapter in SPQ
Authors)

Year
1990

2

Gutkin, T. B.
Curtis, M. J.
Gresham, F. G.

3

Erchul, W. P.

1987

3

Reschly, D. J.
Ysseldyke, J. E.
Gresham, F. M.
Kendell, G. K.

1995

Witt, J. C.
Elliott, S. N.
Erchul, W. P.
Chewning, T. G.

1985

1

4
5
5
5
5

Sheridan, S. M.
Kratochwill, T. H.
Nelson, R. O.
Hayes, S. C.

1989

1987

1990
1992
1979

Most frequently cited article/ book
chapter
School based consultation: Theory,
techniques, and research
Assessment of treatment integrity in
school consultation and pre-referral
intervention
A relational communication analysis of
control in school consultation
School psychology paradigm shift
School consultation research:
Methodological critique and future
research directions
Acceptability o f classroom intervention
strategies
Behavioral consultation from a request
centered relational communication
perspective
Behavioral parent/teacher consultation:
Conceptual and research considerations
Some current dimensions of applied
behavior analysis

Count

Percent

14

36554

11

28721

8

20888

8

20888

7

.18277

6

.15666

6

.15666

6

.15666

6

.15666
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Authors)
5

6

6
6

6

6
6

6
6
7
7

7

7
7

Iwata, B. A.
Dofsey, M. F.
Slifer, K. J.
Bauman, K. E.
Richman, G. S.
Roann, H. S.
Wilson, M.
Witt, S. C.
Vollmer, T. R.
Stokes, T. F.
Baer, D. M.
Witt, J. C.
Erchul, W. P.
McKee, W.T.
Pardue, M. M.
Wickstrom, K. F.
Dunlap, G.
Kem-Dunlap, L.
Clarke, S.
Robbins, F. R.
Carlson, C. I.
Paavola, J. C.
Talley, R.C.
Ehrfaardt, K.
Barnett, D. W.
Lentz, F. E. Jr.
Stollar, S. A.
Reifin, L. H.
Barnett, D. W.
Witt, J. C.
Gresham, F. M.
Noell, G. H.
Kazdin, A. E.
Martens, B. K.
Witt, J. C.
Daly, E. J.
Vollmer, T.
Witt, J.C.

Neef, N. A.
Iwata, B. A.
Gresham, F. M.
Noell, G. H.

Year
1982

Most frequently cited article/ book
chapter
Toward a functional analysis of selfinjury.

Count

Percent

6

.15666

1997

A behavioral approach to consultation

5

.13055

1994

An implicit technology of generalization

5

.13055

1991

Conversational control in school based
consultation: The relationship between
consultant and consultee topic
determinism and consultation outcomes

5

.13055

1991

Functional assessment curricular revision
and severe behavior problems

5

.13055

1995

Historical current and future models of
schools as health care delivery settings

5

.13055

19%

Innovative methodology in ecological
consultation: Use of scripts to promote
treatment acceptability and integrity

5

.13055

1988

Professional judgment: A critical
appraisal
What’s behavioral about behavioral
consultation?

5

.13055

5

.13055

Assessing the clinical or applied
importance of behavior change through
social validation
Behavior analysis: Theory and practice in
educational settings

4

.10444

4

.10444

4
Complaining precopemican thought and
the univariate linear mind: Questions for
school-based behavioral consultation
research
Current research on functional analysis
4
methodologies: An introduction
4
Documenting the effectiveness of
consultation outcomes
I

.10444

19%
1977
1999

1990

1994
1993
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7

Authors)

Year

Camine, D. W.

1976

Most frequently cited article/ book
chapter
Effects of two teacher presentation rates
on off-task behavior answering correctly
and participation

Count
4
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Percent
.10444

CHAPTER IV

DISCUSSION
Citation analysis provides useful information about the history of that
discipline and the direction in which the discipline is moving. By examining the
topics and sources o f commonly-references sources, one can determine the areas of
interest at various points in time, as well as degree to which other disciplines
influence the discipline o f primary interest
The primary application o f citation analysis to the school psychology
literature has been to determine the degree to which school psychology is an insular
discipline (Frisby, 1998; Kawano, Kehle, Clarke, & Jenson, 1993). Citation analysis
has also been used to determine the authors who are most often cited in a school
psychology journal (Oakland, 1984).
The present study extended the use o f citation analysis to recent references in
articles published in the five major school psychology journals (i.e., JSP, PITS, SPI,
SPQ and SPR). Data collection and analysis was arranged so as to provide answers
to seven research questions. Findings with respect to each o f these questions and the
potential importance o f these findings are discussed subsequently. Before this is
done, however, it is important to consider an important issue regarding citation
analysis in general and some limitations of the present citation analysis.

59
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An important issue pertaining to all citation analyses concerns whether or not
the quality or importance o f a given manuscript (or journal) can be indexed in terms
o f bow frequently that manuscript is cited. A solid case can be made to the effect that
publications that are often cited are in some sense influential (e.g., Garfield, 1972;
White & White, 1977), but it must also be recognized that many variables can
influence the likelihood that a given manuscript will be cited. Among these variables
are: (a) the author’s reputation, (b) the controversiality o f the subject matter, (c) the
availability o f the source (e.g., journal, bode) in which the manuscript appeared, (d)
the availability o f reprints o f the manuscript, (e) the availability o f research funds for
work related to the manuscript, (f) the number o f similar manuscripts that have
appeared and, (g) how frequently the manuscript has been cited historically (Garfield,
1972; Meacham, 1984). When considering how often manuscripts published in a
particularjournal are cited, there are a number o f variables that may impact this, such
as how often that journal is published, how widely it is available, and how many
manuscripts it publishes in each edition. In most cases, it is difficult or impossible to
ascertain exactly why a given publication is cited, and researchers have mad* no
attempt to do. Instead, citation frequency is taken as one index o f importance,
although it is recognized that other measures, such as ratings by experts or effects on
practitioners, might yield different results (Flores, Rooney, Heppner, Browne, & Wei,
1999).
Two limitations o f the present study are that only five journals were
considered, and only data from 1995 through 1999 were analyzed. Although the five
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journals are the major outlets for articles directly relevant to school psychology, such
articles also appear in many other places. Thus, conclusions based on the present
findings may not hold for the school psychology literature in its entirety. Moreover,
and perhaps more importantly, the present findings are relevant only to citations made
in the late-1990s. Too few years were analyzed to detect trends or changes over time.
A final potential limitation concerns the accuracy with which citations were recorded.
Somewhat surprisingly, there were apparent errors in a substantial number of the
sources cited in the articles that were evaluated. For example, incomplete author
information, missing dates, and misspelled words were somewhat common.
Although persistent efforts were made to correct errors and to replace erroneous
citations with accurate ones, some inaccuracies may have appeared in the final data
se t Inaccuracies in referencing sources were vexing in the present context and
should concern journal editors, referees, and authors. Science advances slowly in the
presence o f carelessness regardless o f its type and the place o f its occurrence
(LeUnes, 1974).
Research Questions
Research Question 1: What percentage of citations were self-citations?

Overall, across the five journals, about 4% o f the citations were self-citations.
The highest value reported for any journal (SPR) was below 5%. These value are
relatively low compared with findings in other areas of psychology (e.g., Poling,
Ailing, & Fuqua, 1994) and do not seem to be a cause for concern. It is noteworthy
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that SPR, the largest journal in terms o f both distribution and pages published, cited
itself most often, whereas SPI, the smallest journals in both respects, engaged in this
practice least often. Although it is possible that this difference is due to the size and
distribution o f the journals alone, this conclusion is not foregone. The quality of
articles that characteristically appear in the two journals and the topics addressed may
also have contributed to the difference.
When the present results are compared with those obtained in prior analyses
o f self-citations in school psychology journals (Kawano, Kehle, Clarke, & Jenson,
1993), it becomes clear that, in general, rates o f self-citation have not changed
substantially over the past IS years, although slight decreases over time are evident
for JSP and SPI and slight increases are evident for SPR and SPQ (See Table 29).
Table 29
A Longitudinal Look at the Number o f References and Number of Self-Citations

Journal o f School
Psychology
School Psychology
Review
School Psychology
International
School Psychology
Quarterly
Psychology in the
Schools

Kawano et al., (1993)
Results from 1985

Frsiby(1998)
1990-1994

Current Study (2001)
1995-1999

Total
number
citations
863

% of self
citations

Total
% of
number
self
citations citations
4,540
4.1%

Total
number
citations
5,134

% of self
citations

1,818

4%

11,081

4.6%

10,915

4.88%

NA

NA

3,661

2.2%

4,229

1.70%

NA

NA

4,361

2.6%

4,848

3.42%

1,069

7%

4,937

4.2%

5,711

3.36%
______

6%

3.74%
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As methods o f publication have become more sophisticated and available to
professionals, the amount o f knowledge disseminated through journals has increased
substantially (Kawano, Kehle, Clarice, & Jenson, 1993). The number o f journals in
circulation has grown over the years, and simple exposure to more journals leads
authors to cite articles published in journals other than the one in which they are
submitting their article for publication. More specifically, in 1990 there were
approximately 116,000 serials listed and in 2001 the number had increased to
164,400. A serial is considered any public, published work that is not: (a) general
daily newspaper, (b) daily scope newspaper, (c) administrative publications o f major
government organizations below a state level, (c) comic books, (d) games, or (e)
membership directories (B. Kline, personal communication, November 2001).
Research Question 2: What percentage o f citation s were cross-citations?

The finding that self-citation rates for the major school psychology journals
are relatively low does not necessarily indicate that school psychology frequently
receives inputs from disciplines other than school psychology. If cross-citation rates
among the five major school journals are high, then the field may be viewed as
insular, even if self-citation rates are low. This pattern was not evident in the present
data, however. Like self-citation rates, cross-citation rates were relatively low. For
JSP, PITS, SPI, SPQ, and SPR combined, and for each journal individually, a
substantial majority o f references came from sources other than those five journals.
In general, SPR was cited most often in other school psychology journals. This
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pattern is not surprising given the size, distribution, and recognized high quality of
the journal. Between 1990 and 1995 the acceptance rate forSPR was around 20-25%,
placing it among the most prestigious journals in psychology (Shapiro, 1995).
Researchers may be becoming more selective in choosing articles they use to support
their own research. If the SPR editorial board has exceptionally high standards for
acceptance o f articles, as appears to be the case, researchers may view SPR articles as
being of exceptional quality, and they may choose to cite articles published in SPR
whenever possible.
Moreover, because SPR is of exceptional quality, researchers working in new
and exciting areas may do their best to publish in that journal. If they succeed,
subsequent articles dealing with these topics may be obliged to cite the seminal SPR
articles.
Research Question 3: What percentage of citations come from journals that do not
have a school psychology focus?

When data for JSP, PITS, SPI, SPQ, and SPR are combined, over 90% of all
citations came from journals that did not have a school psychology focus. However,
with respect to the specific journals that were cited, SPQ was the only one of the five
that did not have a school psychology journal as the most often referenced journal.
For SPQ, JABA filled this spot Moreover, with the exception o f SPR, for which JABA
was die second most frequently cited journal, each o f the journals had a school
psychology journal as the second most referenced journal.
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Finally, with regards to journals, not related to school psychology, two
journals were frequently cited in each o f the five school psychology journals. The
first was American Psychologist and the second was Exceptional Children. American
Psychologist focuses on current issues in psychology as well as empirical, theoretical,
and practical articles on broad aspects o f psychology (APA Journals, 2001).
Exceptional Children is designed specifically for teachers, administrators, and other
practitioners who work with children and youth with disabilities or who are gifted.
This journal publishes original research on the education and development of
toddlers, infants, children, and youth with exceptionalities and articles on professional
issues o f concern to special educators (The Council for Exceptional Children, 1999).
This notion that school psychology is a discipline that bridges psychology and
general education has been argued by theoreticians (e.g., Tally & Short, 1995), but
citation data provided by Frisby (1998) failed to confirm i t His data suggest that it
would be more accurate to assert that school psychology, as is reflected in journal
communications, functions as a bridge between psychology and special education.
The present data provide some support for this conclusion.
Research Question 4: What percentage o f citations are from journals with a behavior
analytic focus?

Research and conceptual advances affected a substantial number of early
school psychologists by behavior analysts, many o f whom worked in school settings
(Kratochwill & Bijou, 1987). Researchers publishing in JABA helped to shape the
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role o f school psychologists by focusing on applied issues o f social significance
(Baer, W olf & Risley, 1968) and by demonstrating numerous applications of
behavioral principles in educational settings. This introduced a technology that
school psychologists could use to address the mental health and educational needs o f
children and their families (Kratochwill & Martens, 1994). Growing empirical
support for behavioral treatment programs as well as an increasing emphasis on
comprehensive graduate training for practitioners facilitated the application of
behavioral techniques in schools (Kratochwill & Martens, 1994). In view of these
considerations, the recent impact of behavior analysis on the field o f school
psychology was examined by assessing how frequently journals with a behavior
analytic focus were cited in the five main school psychology journals. Overall, fewer
than 3% o f references came from such sources. There was, however, considerable
variation across the five school psychology journals with respect to this measure, and
nearly 8% o f all references in SPQ came from behavior analytic journals.
There is growing recognition o f the effectiveness o f behavior analytic
techniques in school settings (Gardner, Sainato, Cooper, Heron, Heward, Eshleman,
& Grossi, 1994; Kratochwill & Martens, 1994; Martens, Hiralall, & Bradley, 1997;
Taylor & Miller, 1997; Vollmer & Northup, 1996), and a substantial number of
articles published in school psychology journals have a behavior analytic orientation.
Moreover, many journals in addition to those considered in the present analysis as
“behavior analytic” at least occasionally publish behavior analytic articles. In view o f
these considerations, it is apparent that the influence o f behavior analysis on school
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psychology is larger than the present data suggest it to be. Dividing journals into
discreet and meaningful categories often is difficult, and this poses a problem for
anyone who attempts to use citation analysis to examine the flow o f information
across disciplines or areas within a discipline.
Research Question 5: Which book is most often referenced?

Although Oakland (1984) examined book citations in school psychology
journals, no one has followed up on his work. For the five journals evaluated in the
present study, interests within the field o f school psychology, Best Practices in
School Psychology III (Thomas & Grimes, 1995) was the book referenced most often.
The fact that this was the most often referenced book is not surprising, given that Best
Practices is an endorsed by NASP and is an edited text comprising chapters written
by a large number o f experts in various areas. The book is designed to provide a
comprehensive reference for school psychologists. Its contributors examine
contemporary research and perspectives related to quality professional services. This
book, as well as the other most frequently cited references such as The Handbook o f
School Psychology (Reynolds & Gutldn, 1995), Contemporary Intellectual
Assessment: Theories, Tests and Issues (Helms, 1997), Curriculum Based
Measurement: Assessing Special Children (Shinn, 1989), and Diagnostic and
Statistical Manual o f Mental Disorders TP (American Psychiatric Association, 1994),
belong in the library o f anyone interested in school psychology.
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Research Question 6: Which author has been cited most often?
No author or group o f authors dominated citations for die five journals
together, or for any journal considered separately. In decreasing order o f citation
frequency, the most-cited authors were T. R. Kratochwill, S. N. Elliott, and F. M.
Gresham. The most-cited author’s name appeared on 0.34% o f all citations and the
names o f the 10 most-cited authors together appeared on 3.11% o f all citations.
Different authors were most often cited for each o f the five journals. These data
provide compelling evidence that a few people do not dominate the school
psychology literature.
An interesting aspect o f the author citation data concerns gender. When the
10 most-cited authors are considered, only one woman made the list, L. S. Fuchs.
Previous studies have provided other kinds o f data indicating that women are under
represented as authors in the school psychology literature (e.g., Skinner, Robinson,
Brown, & Cates, 1999) and have indicated that this is unfortunate, given that the
majority o f school psychologists are women.
Research Question 7: Which articles and hnnk chapters are cited most often?

When all citations were analyzed together, “School based consultation:
Theory, techniques, and research” (Gutldn & Curtis, 1990), a chapter published in
The Handbook o f School Psychology II, was the chapter or article most often cited. In
the preface to the first edition o f the Handbook o f School Psychology, the editors
expressed their fervent hope that the book would become a major reference work in

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

69
school psychology. Their hope has been realized. The reason that chapters in this
book have become such a staple in the field is because students, practitioners, and
scholars can use them as a ready source o f helpful, up-to-date information.
Interestingly, the most frequently cited chapter focuses on consultation.
Although the traditional role of school psychologists has been that of
psychometrician, there is growing recognition that it is more valuable for them to take
the role of consultants and interest in this role is growing (e.g., Ervin & Ehrhardt,
2000). This interest undoubtedly contributed to the relatively frequent citation o f the
Gutkin and Curtis chapter.
When data were analyzed separately for each journal, no article or chapter
was the most frequently cited in more than one journal. Moreover, no single topic
was dominant across the journals. It appears that school psychologists are interested
in a very wide range o f topics, with no single issue or set of issues dominating their
focus.

General Discussion
Several studies have been conducted in the past that have asked very similar
questions to those in this study. The extent to which these data are comparable to
citation analyses in other, yet related studies is not clear. The wide variation among
citation analysis studies in the framing of research questions and the use o f different
research methods makes direct comparisons difficult However, some parallels can
be drawn from findings o f other citation analysis studies and the results from this
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study. Before school psychology was represented by its own discipline-specific
journals, Bindman (1964) created a bibliography o f school psychology literature
published between 1892 and 1963.
Fagan (1986) looked at this bibliography and found that one third o f the
citations in the bibliography created by Bindman (1964) referenced the American
Psychologist and the Journal o f Consulting Psychology (later known as Journal o f
Consulting and Clinical Psychology). As stated previously, results from the present
study found that American Psychologist is still quite influential in the field, hi
addition, although the Journal o f Consulting and Clinical Psychology did not appear
on the list for the most often cited journals overall, it did fall as one o f the top ten
most often referenced journals for SPR, PITS, and JSP. Recognizing that Bindman’s
study was conducted 38 years ago, it is rather impressive that these two journals
continue to have an impact on the field of school psychology.
Similarly, in 1984 a study was published by Oakland that was a retrospective
view of the first 20 years of the JSP. There are quite a few parallels between the
results that his study reported and the results o f the current investigation. For
example, during the first 20 years o f publication for JSP, there were only six authors
who published more than eight articles. In the present study, three of these six
authors were among the top SO most frequently cited authors in JSP. More
specifically, T. R. Kratochwill fell as die fourth most frequently cited, J. R. Bergan
was the fifth most frequently cited, and J. I. Bardon was the 17th most frequently
cited. Additionally, Oakland determined die most frequently referenced book and
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found it to be Caplan’s The Theory and Practice o f Mental Health Consultation.
Furthermore, Bergan’s book called Behavioral Consultation was the 7* most often
referenced book. Looking at the results from the current study, these books continue
to impact the field today, 24 years later. These books were currently the 52nd and 35*
most often referenced books from 1995 through 1999 in JSP.
Citation frequency reflects a journal’s value and the use made o f it, but there
are undoubtedly highly useful articles that are not cited frequently. Some
professionals (e.g., school psychology practitioners) read articles for the same reason
others read newspapers, in order to keep updated on the latest trends and current
happenings. It is possible that people who read for this reason might rarely or never
cite such articles in their work or may never complete research for publication.
Because an article ranks low on a citation list does not mean that it is less important
or less widely used than articles that are cited more frequently. It may merely mean
such articles are written and read for some other purpose. Citation analysis does not
allow us to draw conclusions about the frequency with which an article is read.
School psychologists began by obtaining information relevant to their needs
by picking though journals that were created for practitioners in other disciplines. In
1910, Educational Psychology, the first journal that focused on helping practicing
school psychologists, appeared. Since then, the number of journals directly relevant
to school psychology has grown and there is now a plethora o f sources from which to
choose when looking for information. The good news is that recent data from the
present study indicate that the journals used in this study are not guilty o f excessive
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“within journal inbreeding.” Overall, the results indicate that the field is growing and
it remains diverse. There are m any authors contributing to die field o f school
psychology, and they frequently cite journals from outside school psychology.
The present findings suggest several additional research questions. First, SPQ
has been heavily impacted by behavior analysis. It would be interesting to see if it
has always been closely connected to this discipline, or if its connection has grown
stronger as behavior analytic techniques have become more commonplace in schools.
Furthermore, it would be interesting to examine the influence o f a particular editor
and his/her interests and orientation on the articles within a given journal. It might
be, for instance, the case that die editor o f SPQ either sought out or was more likely
to publish articles o f a behavior analytic nature than the editors o f the other school
psychology journals reviewed.
A second question to pursue relates to the content of articles cited and the
context within which particular citations are made. Citation analysis only tells how
frequently a given author or work is cited. It tells nothing about the nature o f a given
citation. For example, Kathleen Paget published a number of articles on early
intervention and school psychology in the 1980s and early 1990s. In 1994 in SPR,
she admitted to plagiarising another author’s work. Through citation analysis, we
could determine if Dr. Paget’s work is cited less frequently following her admission
o f plagiarism. However, we would need to examine the content o f the articles citing
Dr. Paget, before and after the plagiarism, to determine how her work is being used.
It may be that before the admission, Dr. Paget’s work was cited in related articles on
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early intervention, and after the admission her citations relate to other aspects o f her
work (e.g., research ethics). We would need to examine the content o f articles citing
work by Paget in order to determine the how her work is used.
In a similar vein, we could examine how sources dealing with consultation
have been used in literature. For example, in Oakland’s 1984 study, he reported that
books on consultation by Bergan and Caplan were cited frequently. The current study
found that a chapter by Gutkin and Curtis (1990) that dealt with consultation was the
chapter or article most frequently cited. Through a content analysis, we could
determine, for instance, if the earlier works were calling school psychologists to
engage in more frequent consultation, and if the more recent were reporting the
implementation o f school-wide consultative models.
The role o f school psychologists is continually evolving as the needs within
schools change. Traditionally, school psychologists were seen as the gatekeepers of
special education and their primary role was that o f assessment and diagnosis for
special education. However, for almost 20 years, leaders in the field have been
encouraging school psychologist to take on a more proactive and consultative role
within the schools (e.g., Fagan & Wise, 1994; Page, 1982; Reschly, Wilson, 1995;
Reschly & Yesseldyke, 1995; Reynolds & Clark, 1984). As a result, school
psychologists require an expansive knowledge base to perform their various roles and
to fulfill necessary functions. Citation analysis is one tool that may aid us in
determining if we generating literature that will support university trainers, graduate
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students in school psychology, and practitioners in their quest to respond to the needs
o f schools and children.
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The 13 different fields into which each citation will be divided:
1. Author 1
2. Author 2
3. Author 3
4. Author 4
5. Authors
6. Author 6
7. Author 7
8. Year o f publication
9. Article or book chapter
10. Journal name
11. Editors

12. Name of book
13. Miscellaneous information
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First, let me say thank you for agreeing to help, and this will hopefully help you in the
tedious process that lies ahead o f you.
VERY IMPORTANT: Make sure that as you are doing this, you leave NO blank
spaces before any of the first letters in a field!
1. Go to TOOLS, OPTIONS, EDIT, and unclick the “Clear tabs backspace set
left indent”
2. Insert disk
3 . Pull up the Word document from the A drive that you want to start with.
4. On the tool bar, push the “SHOW/HIDE” button (it looks like this: T).
a. If you do not see it, then go to VIEW, TOOLBARS, STANDARD
b. Sometimes the TAB sign does not show up, that is OK, it means that
where you are tabbing has fallen on a tab mark.
5. This part is going to be a little tricky to deal with. What to do when you come
to a journal citation that has more authors than the allotted 7. You are going
to open a new Word document, and simply cut and paste those authors into
this new document Have one “Extra Author” file for each individual journal
year.
6. Move to the first citation
7. DO NOT WORRY ABOUT PUNCTUATION, ONLY SPACING. However,
do not start a citation with a period, colon, semicolon (parentheses are OK for
year)!
8. Go to the beginning o f Author 2 (TAB)
9. Go to the beginning o f Author 3 (TAB)
10. Go to the beginning o f Author 4 (TAB)
11. Go to the beginning o f Author 5 (TAB)
12. Go to the beginning o f Author 6 (TAB)
13. Go to the beginning o f Author 7 (TAB)
14. Go to the beginning o f Year o f publication (TAB)
15. Go to the beginning o f Article name or book chapter (TAB)
16. Go to the beginning o f Journal Name (TAB)
17. Go to the beginning o f Editors (TAB)
a. Make sure to leave the word “In” as part of the field as in “In
McGraw, E.L. & Jordan, M.
18. Go to the beginning o f Name of book (TAB)
19. Go to the beginning o f the Miscellaneous information (e.g., pages, place of
publication)
20. HIT RETURN KEY
a. This is very important because it will tell the computer where the end
of a citation is!
b. Make sure there is only 1 RETURN, otherwise it leaves a space in the
EXCEL worksheet
21. Go on to the next citation
22. Follow the directions above
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23. HIT RETURN
24. When you get DONE with the year that you are working on, then:
25. Save the document as a TEXT FILE
a. Go to FILE, SAVE AS, then go to the bottom which says SAVE AS
TYPE: and choose TEXT ONLY and then choose SAVE
26. It will say something about the format, click the YES button.
27. The next step will be to open EXCEL 2000
28. Go to FILE, OPEN
29. On the A drive should be a file called Excel Template, open that
30. The go to DATA, GET EXTERNAL DATA, IMPORT TEXT FILE, then find
where you saved the text file, and click IMPORT
31. A screen should come up and make sure that:
a. Where it says “Original data type” there is a mark next to “Delimited”
b. Start input at Row... make sure it says “ 1”,
c. File Origins” make sure it says “Windows”
32. Click NEXT
33. The next screen should be Step 2 o f 3 and:
a. Make sure that where it says “Delimiters” there is a check next to
TABS
34. Click NEXT
35. Column data format should be marked with “General”
36. Click FINISHED
37. It will then ask you where you want to the data placed. Make sure that when
you are doing this for the first time, you place the outlined box on A2, and
then click OK when a box comes up.
a. If you want to add to data you already have there, go to first empty
row after the entered data and find the box that intersects with that first
empty row and column A. Then click so that that box is highlighted.
38. Then edit the work.
a. Edit in Excel, don’t worry about your Text file.
39. Next save the file on the A dive by going to FILE, SAVE AS, and then name
the file.
a. For example, if you are working on School Psychology Review, 1996,
Volume 3, please call the saved file SPR-1996-volume 3
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Rules for delimiting citations
NASP/ NAEYC/ NASDA, these will be kept all as ONE AUTHOR
NASP, NAEYC, NASDA, separate these into THREE AUTHORS
All manuals (e.g., Manual for Child Behavior Scales) will be in the BOOK field
Jenings, L., & Kwak, M. (Eds). (1999) tab as AUTHORS NOT EDITORS
All titles without publisher and city (e.g., unpublished manuscript) will be tabbed into
the
ARTICLE/ BOOK CHAPTER field, NOT in the NAME OF BOOK field.
Regarding Laws, (e.g., 1997, IDEA, Public Law No. 102), we will leave the Author
field
blank, tab the year, name will be put in the ARTICLE/ BOOK CHAPTER, all
else (e.g., numbers) is in the MISC. field.
For example IDEA put that in “ARTICLE/ BOOK CHAPTER” category and
the rest of it (e.g., 20 USC, 1990) put that stuff in the Misc. category

Pages from a direct quote (pp.157-163), thee will go in the MISC field.
Anything that starts with “Report of...” let’s put in the category NAME OF BOOK
Citations that have “Abstract numbers” let’s put in the “MISC” category

Something like this citation should be delimited as such:
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Sixteenth annual report to Congress on the implementation o f the Individuals with
Disabilities Education Act (ARTICLE/ BOOK CHAPTER). Washington, DC:
Author (this would go in Miscellaneous category).
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New York: John
Wiley.
Kaufman. AS
(1994).
Intelligent testing with the WISC-III.
New York: John
Wiley.
Kaufman. AS.
Kaufman. N.L.
1983
K-ABC interpretive manual.
Circle Pines,
MN: American Guidance Service.
Kaufman, AS Kaufman. N.L.
(1993) .
Manual for Kaufman Adolescent & Adult Intelligence
Test (KAIT).
Circle Pines. MN: American Guidance Service.
Kaufman. AS.
Liebtenberger, E.G.
(1999).
Essentials of WAIS-I11 assessment.
New York: Wiley.
Kuhlmann, F
1912) A revision of
the Binet-Simon system for measuring the intelligence of children.
School Psychology International,
Monograph
Supplement. 1. 1-41.
Luria. A.R.
(1966)
Higher cortical functions in man.
New York: Basic Books.
Luria. A.R
(1980).
Higher cortical functions in man (2nd ed.).
New
York: Basic Books.
Matarazzo. J.D.
(1972).
Wechsler's measurement and appraisal of adult
intelligence (5th and enlarged ed.) . New York: Oxford University
Press.
McCarthy. D.
(1972).
Manual for the McCarthy Scales of Chieldren's
Abilities.
San Antonio, TX: The Psychological Corporation.
McNemar, Q.
(1942)
The revision of the Stanford-Binet Scale. Boston: HoughtonMifflin.
Mill. J.S.
(1875).
A system of logic, ratiocinative and inductive, being a
connected view of the principles of evidence and the methods of
scientific investigation (2 vols., 9th ed.).
London: Longmans,
Green, Reader and Dyer.
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Dear Faculty:
As part o f Meg Kwak’s dissertation, she and I are looking at the impact of behavior
analysis on the field o f school psychology. Currently, we are compiling a list o f
journals that are primarily behavior analytic in nature and that emphasize applied
research. In order to determine which journals to include in the analysis, we wish to
survey the faculty from the Behavior Analysis program at WMU. If you are willing,
please take a few moments to review the attached list o f applied and behavioranalytic journals. If there are any journals on the list that you view as inappropriate,
please let me know by e-mail (kristal.ehriiardt@wmich.edu). Also, if there are
journals that should be listed but are not, please indicate their titles. Thank you for
your help.
Sincerely,
Kristal Ehrhardt
Applied and Behavior-Analytic Journals
Journal o f Applied Behavior Analysis
Proven Practice: Prevention and Remediation Solutions for Schools
Education and Treatment o f Children
Behavior Modification
Behavioral Interventions
Positive Behavioral Interventions for Supporting Children with SED
Journal o f Behavioral Education
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